
Keep kids learning
Dear Parents/Caregivers

This student work pack is a resource for you to support your child’s learning from home during this time.  We know that 

every child is unique in their learning journey as they have different interests and strengths. Families can use these packs 
in different ways to suit their needs.

These learning materials can be used when and as you think best for your child. There is no requirement for students to 
complete everything contained within the pack, or to do the activities in any order. 

To assist parents/caregivers to use these materials, we have divided the materials contained within the pack into ones to 
use daily:

1. English - especially reading with your child

2. Maths - many can be done actively, with materials around your home

3. Wellbeing – we know it is so important at this time to keep students healthy and work on their strengths

There are also other learning areas you can use as projects or fun activities with your child:

1. Arts

2. Humanities and Social Sciences

3. Science

If you would like to ask about these activities, you can email us on homelearning.doe@nt.gov.au 

There are also a number of online educational resources and activities that you may like to use with your child. Please use 
the following internet address https://nt.gov.au/learning-together to access these materials.

Thank you

We acknowledge and thank our state and territory government colleagues for their materials contained in this pack

education.nt.gov.au
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Literacy 
Children learn by copying adults. Learning with you and other family members in a fun way is important. 
They also learn by playing and doing things themselves and with other children. They learn to talk by listening 
and they learn about reading through listening and by practising. Mistakes are part of their learning. 
Encourage your child to listen, talk, read, write, think, view and problem solve. To support your child’s 
learning through talking: avoid interrupting, listen to the whole of what they are communicating and give 
positive messages to show that you are interested (nodding, smiles, gestures). It is also so important to read, 
write and talk in your home language as well as in English. 

There are activities and ideas for your children to do to support their learning through reading, talking and 
writing. Many of the activities encourage students to work independently but others can involve family 
participation and assistance.  

The Literacy and Numeracy ideas for Middle Years document has general activities for numeracy and literacy 
that students can do at any time. Many of them are ones that would be effective at the end of the day to 
wrap up reading or other language work students have been doing during the day. 

Document title Use with Do 
Nanberry: Black brother white 
brother 

 Lang feats and text structures Complete the table of 
activities on the worksheet 
that are based on the 
Nanberry reading. To wrap 
up the exercise, write down 
the difference between a 
language structure and a 
language feature. 

Context and setting Worksheet is independent of 
other materials 

Work through the activities 
set for the two different 
extracts 

Short story jigsaw Worksheet is independent of 
other materials 
 

Cut out the sections of text 
and rearrange to experiment 
with different narrative 
structures. Make notes on 
the effects of structuring the 
narrative elements in 
different sequences. 

Analysing a tv series poster Worksheet is independent of 
other materials 
 

Complete the worksheet 
activities as described. 

Riki-Tiki-Tavi Analysing language features 
 
Analysing text structure 

Work through the activities 
as described in the 
worksheet instructions. 

Analysing visual features Worksheet is independent of 
other materials 
 

Work through the questions 
as described in the 
worksheet instructions. 

 



LITERACY AND NUMERACY IDEAS FOR YEARS 7-9 

GOOD LISTENERS AND SPEAKERS: 
Make a dot point criteria list each for ‘What good 
speakers do’ and ‘What good listeners do. Think of 
people you know to be good speakers and/or 
listeners. What do they do and how would others 
recognise them as a good speaker or listener? 

READING LOG: 
Draw up a reading log where you can keep a weekly record 
of the material you read and your reflections on what you 
read. Use your own way to log your reading or just use the 
headings: 
       Date    Title    Type of text      How long I read      
Your reflection could just be a sentence or two about what 
you thought of the text or you could write: 
3 facts from what you read 
2 comments or opinions about what you read 
1 question you would like to ask about the reading 

FAMILY JOKE BOOK: 
Create a family joke book that you illustrate with family 
photos, hand drawings or even images cut out of 
magazines. Have your family members tell you some of 
their favourite jokes, then write them down using 
punctuation that shows how the joke should be told. (eg 
exclamation marks for punchlines and parts that need to 
be louder; capital letters or bold for words that need to 
emphasised or shouted; commas to show where to slow 
down or pause I the telling of the joke) 

INTERVIEW: 
Interview a family member or possibly a neighbour 
(even if by phone or email). Be clear about what 
topic(s) you will interview about and draft at least ten 
questions for the interview. Make sure the subject  of 
your interview is comfortable with the topic you have 
chosen.  Possible interview topics: 

• first job; life dreams; biggest life influence 
• how reading (or writing, speaking, listening) 

is used in daily working and/or personal life 
• sports; how friendships impact on your life 

PREDICTION: 
If you have a selection of books at home, you can practise 
predicting. They might be books that belong to other 
members of your family. This doesn’t mean you have to 
read them all, just look at the cover of each book and 
predict what kind of book it will be.  If it is a novel, what 
might happen in the story? If it is non-fiction, what are 
some of the questions the book might answer? 

KEYBOARDING AND HANDWRITING SPRINTS: 
Have daily practices of both keyboarding and 
handwriting. These should be sustained 10 minute 
‘sprints’ where you write or type as quickly and 
accurately as you can.  At the end of each timed sprint, 
see how many words you wrote and how many spelling 
or typographical errors. If you divide the number or 
mistakes you made by the number of words you wrote 
then multiply by 100, you can track whether you 
increase your %  
  

TOWN LIBRARY: 
What are the things your local/town library offers 
that your school library does not? Speak to the town 
librarian to ask what they see as the biggest 
differences between a school and town library. 

READING PATHS AND NAVIGATION: 
If magazines and newspapers are in your home, find out the 
different reading paths and navigations that people in your 
home take.  Ask two or three people in your house to talk 
you through where they start and end in reading a 
newspaper or magazine. Which sections do they begin and 
end with and why? Which sections (if any) do they leave out 
and why? 

INTERVIEW ARTICLE: 
Use the answers you gathered in the interview activity to 
write a biographical text, magazine article or webpage 
based on the person you interviewed. 

WHAT’S THE BIG IDEA? 
Keep a section of your workbook or reading log called 
‘Big ideas’. As you read texts, articles, chapters etc, 
write down what the main idea is. You can start by 
labelling each paragraph with one word that captures 
the main idea then moving to what the overall main 
ideas of the text are. 

WRITE YOUR OWN QUESTIONS: 
Choose a text that you have been reading. Write up to 10 
questions on the text. You can also write ten statements 
related to the text that can only be answered ‘yes’, ‘no’ or 
‘can’t tell’.  You can answer them all if you like; but the 
value is in writing the statements and questions which often 
takes closer reading than when you are answering them.  

FIVE TO REMEMBER: 
Writing in an interesting, precise or descriptive way 
depends on having a good vocabulary and knowing how 
to use it.  In all the reading, listening and viewing you 
have done today, write down five words that you think 
are important for you to remember and use beyond 
today. 



SENTENCE HUNT: 
In books, magazines or newspapers you have at home 
with you, choose a couple of pages to use for a 
sentence hunt. In hunting through the sentences on 
your chosen pages see how many different sentence 
types you can find (statement, question, exclamation, 
command); how many different ways you can find 
that have been used to start sentences; how many 
different sentence structures you can find. 

PUNCTUATION HUNT: 
Choose a page from a text you are reading. What are all the 
punctuation marks in it? Divide the punctuation marks you 
can see into those that mark the beginning or ending of a 
sentence; and those that are used to organise or create 
meaning within sentences. Can you find where a 
punctuation mark (eg comma) has been used in different 
ways in a text? 

VOCABULARY ALPHABET CHART: 
Divide an A4 sheet of paper into four columns and three 
rows. Label the cells as A-B; C-D; E-F; G-H; I-J; K-L; M-N; 
O-P; Q-R; S-T; U-V-W; and X-Y-Z.  Keep track of new 
words you learn by adding them to your vocabulary 
alphabet chart 

ANOTHER TITLE: 
You can reinforce your understanding and 
comprehension of a text by trying to give it another 
title. Think about the key ideas in the text and create 
another title for the text.  See how many different 
appropriate titles you can create. Then place these 
titles in order from what you consider to be the best 
title. Explain why it is the best title for the text 
compared to the others. 

WORD WIZARDS: 
As you are reading, viewing or listening to texts, you will 
come across new and interesting words. Aim to notice two 
new words a day and create word cards for them so you can 
share the words back at school. To create a word card, 
divide a card in four. In the top left quarter, write the word 
correctly spelled; in the top right quarter draw a picture of 
the word’s meaning or use it in a sentence. In the bottom 
left corner write what the word means; in the bottom right 
corner, write what it does NOT mean. 

NUMERACY COLLECTION: 
From old textbooks, tests, workbooks, magazines, 
newspapers and other resources, make a collection of 
maps, diagrams, tables, graphs and charts that present 
information in numerical or picture form. You could look 
in advertisements as well as the nutritional information 
on food packaging. 

QUESTIONS NOT ANSWERS: 
Choose a graph r table from your ‘numeracy 
collection’. Instead of answering questions, you are 
going to write some: 

• Write a question that requires a calculation to 
answer 

• Write a question that will require conversion 
of units to answer 

• What is the hardest question you can think of 
to ask about this? 

 

TURNING THE TABLES: 
Using one of the tables from your numeracy collection: 

• What are all the questions that could be answered 
by the information in the table?   

 

FINDING YOUR WAY WITH MAPS: 
Using one of the maps from your numeracy collection, 
write a series of statements about the map. These 
statements are ones that other people could say ‘true’, 
‘false’ or ‘can’t tell’ when they look at the map. 
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Nanberry: Black brother white excerpt

Woccanmahulye (Farm Cove, Sydney Cove, now the Botanic Gardens), 
February 1795

He wore a crown of plaited reeds and a bracelet of reeds on his arm. His 
face was painted white; on his chest was a broad black stripe. The darkness 
was soft around him, the firelight very bright. He stood as still as possible, 
digging his toes into the ground so that he didn’t cry out as the old man 
shoved the oyster shell up into his gum, back and forth, loosening his front 
tooth. The world was swaying when at last the man put down the shell.

Another man approached, his skin oiled and gleaming in the firelight. 
Behind them warriors chanted. Nanberry tried to make out the words. He 
still remembered everyday language, but these were ritual words, banished 
from his mind for many years.

The second man had a long bone in one hand, a stone in the other. He laid 
the point of the bone against Nanberry’s tooth and tapped it with the stone, 
once, twice, three times, then suddenly a heavy blow.

Blood gushed into his mouth. He could feel the tooth lying on his tongue, the 
blood flowing down his throat. He fought to stay upright, not to show pain, 
not to vomit from the blood.

The old man reached into his mouth, then held up the tooth. It looked so 
long, far longer than any tooth did in a mouth. The old man sang as he 
raised the tooth aloft. Once more Nanberry tried to make out the words.

Then it was done. The song around him changed. A spear was put into his 
hand, a bark container of water held up to his mouth so he could wash away 
the blood.

He was a man.

Why, he thought, his knees trembling, almost beyond pain now, do I still feel 
empty?

He had lost this world when the Surgeon had rescued him, all those years 
ago. He was neither Cadigal nor English now, but only a small part of both. 
I am a ghost too, he thought. I walk upon the world but I have no meaning. 
Maybe I died when the sickness came, and only know it now. Even the pain 
in his mouth couldn’t make him feel real.

© French, Jackie 2011. French, Jackie 2011, Nanberry: Black Brother White, HarperCollins, Pymble, NSW. Used with permission
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structures: Nanberry

Part A: Language features
1. Identify examples of each language feature listed in the left-hand column. Write these examples 

in the middle column.

2. Explain how these examples create representations and position an audience. Write these 
explanations in the right-hand column.

3. Write in note form and complete only the sections of the table that apply to this particular text.

Language features Identify examples from the 
chosen literary text.

Explain how these examples 
create representations and 

position an audience.

evocative 
vocabulary

irony

metaphor

hyperbole

other e.g. 
specialised 
vocabulary
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Part B: Text structures
Identify and explain text structures that create representations and position the audience.

Text structures Identify examples from the chosen 
literary text.

Explain how these examples create 
representations and position an 

audience.

sentence 
structures

topic sentences

paragraphs

repetition

cohesive 
devices

Reference: French, Jackie 2011, Nanberry: Black Brother White, HarperCollins, Pymble, NSW.
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Read and examine the following short story excerpts to: 

• identify the context that is established (consider historical, social and cultural factors) 

• explain how the context is established through:

 ◦ vocabulary choices that indicate a particular culture or society 

 ◦ characters’ language, appearance, behaviours, attitudes and values

 ◦ the setting, including clues about time and place in history.

• provide examples from each text as evidence to support your answers. 

Some answers have been supplied to help guide your responses. 

1. Read and examine excerpt 1. 

Excerpt 1 — ‘The last lesson’ by Alphonse Daudet
I started for school very late that morning and was in great dread of a scolding, especially 
because M. Hamel had said that he would question us on participles, and I did not know 
the first word about them. For a moment I thought of running away and spending the day 
out of doors. It was so warm, so bright! The birds were chirping at the edge of the woods; 
and in the open field back of the sawmill the Prussian soldiers were drilling. It was all much 
more tempting than the rule for participles, but I had the strength to resist, and hurried off 
to school.

When I passed the town hall there was a crowd in front of the bulletin board. For the last  
two years all our bad news had come from there — the lost battles, the draft, the orders 
of the commanding officer — and I thought to myself, without stopping: ‘What can be the 
matter now?’
Extract from: Daudet, A 1873, ‘The last lesson’ in The novels, romances and memoirs of Alphonse Daudet

Context of the story Clues Explanation

Set during a war in a 
French town

‘Prussian soldiers’, ‘lost battles’, 
‘the commanding officer’ and ‘the 
draft’ 

The author is French (Daudet) 
and the use of M. Hamel 
(abbreviation of Monsieur, the 
French word for Mister) 

Story was written in 1873

Historical context is established 
as taking place during 
the Franco-Prussian war 
(1870–1871)

It is a French town

Context and setting in short stories 



Department of Education and Training
C2C Independent Learning Materials

Page 2 Eng_Y8_U7_ILM16_L01_Sh02

2
Sheet

Context of the story Clues Explanation

The student lives in 
a town that has been 
on the losing side of 
the war 

The narrator is a 
student at a strict 
school

It is a country town, 
not a city
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2. Read and examine excerpt 2.

Excerpt 2 — ‘The drover’s wife’ by Henry Lawson
The two-roomed house is built of round timber, slabs, and stringy-bark, and floored  
with split slabs. A big bark kitchen standing at one end is larger than the house itself, 
veranda included.

Bush all round — bush with no horizon, for the country is flat. No ranges in the distance. 
The bush consists of stunted, rotten, native apple-trees. No undergrowth. Nothing to relieve 
the eye save the darker green of a few she-oaks which are sighing above the narrow, 
almost waterless creek. Nineteen miles to the nearest sign of civilisation — a shanty on the 
main road.

The drover, an ex-squatter, is away with sheep. His wife and children are left here alone.

Four ragged, dried-up-looking children are playing about the house.

Suddenly one of them yells: ‘Snake! Mother, here’s a snake!’

‘Where is it?’
Extract from: Lawson, H 1894, ‘The Drover’s Wife’ 

Context of the story Clues Explanation

Colonial Australian 
setting

In the bush, not a 
town or city
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Context of the story Clues Explanation

The family are poor
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Read each excerpt to identify the role it could play in a short story plot structure, for example, 
orientation, complication (crisis), climax, resolution.

1. Cut and paste the excerpts into a different sequence in the space provided on the following 
page. Add your own sentences, using cohesive devices, flashback or flashforward, to manipulate 
the narrative plot structure.

1.  She smirked in reply and hissed, ‘Hello, new girl, I’ll be looking 

out for you at break.’

For a moment, I stopped breathing; panic erupted in my chest. 

The threat was clear. Not again, not already.  



2.  ‘The first day in a new school is always difficult, Emily. You’re just going to have 
to get on with it.’
Mum wasn’t one to sugar-coat life’s challenges and she wasn’t making any 
exceptions on this grey, overcast Monday morning. Her voice followed me as I 
dragged myself out of the car into a sea of navy and white — crowds of clone-
like strangers trudging towards the unwelcoming high school gates, ‘I’m sure 
everything will be different here, sweetie … think of it as a fresh start, a chance 
to be a new you.’

4.  Through the haze, I remembered that Ruby had my wallet and phone. Mum’s 

words swirled in my head. A fresh start … a new you. I stopped. The moment 

froze. My heart thundered in my chest; I saw every detail of Ruby’s snarling 

face. Her face became all those other girls who had made my life a waking 

nightmare at my last school. I took a deep breath and turned back to face her.                                                

‘Not this time!’ 

3.  That afternoon, even though Ruby glowered at me, 

setting off a flutter of fear, I grinned a goodbye to Nicola 

and strolled casually to Mum’s car, waving happily. I felt a 

surge of hope, like the sun emerging from behind a cloud, 

a sense of strength — the rough water would not swamp 

me this time.

Short story jigsaw
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• Examine the poster used to promote the television drama series, Noah and Saskia.

• Complete the following tasks, to demonstrate your comprehension of the meaning constructed in 
the poster.

1. Who is the target audience for this television series? How do you know this? (2 sentences)

Source: Noah and Saskia, © Australian Children’s Television Foundation. Material from this resource has been reproduced and used 
under licence from the Australian Children’s Television Foundation

4
Sheet

Analysing a television series poster 
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2. Consider the use of font and colour for the title. Why do you think they were chosen?  
(1–2 sentences)

3. Discuss the significance of the characters’ images on the poster. Consider who they might 
represent. What connections can you make between the six images on the poster?  
(3–4 sentences)

4. Consider the background of the poster.  

a. Using the information you already know about the series, explain the significance of the 
image of Earth from space. (1–2 sentences)

b. The top part of the background shows lines of 0s and 1s. What do you think it represents? 
How does it tie together the other images on the poster? (2–3 sentences)

5. Overall, is this poster effective? Do you think it would attract teenagers to watch Noah and 
Saskia? Explain why or why not. (2–3 sentences)

Source: Noah and Saskia, © Australian Children’s Television Foundation. Material from this resource has been reproduced and used under licence from the Australian Children’s Television Foundation



Eng_Y8_U7_ILM16_L04_Sh07 Page 1Department of Education and Training
C2C Independent Learning Materials

7
Sheet

RIKKI-TIKKI-TAVI
FROM

The Jungle Book
BY RUDYARD KIPLING

 

 
 
 
 
 
 

eBooks@Adelaide 2009 

RIKKI-TIKKI-TAVI
FROM

The Jungle Book
BY RUDYARD KIPLING

 

 
 
 
 
 
 

eBooks@Adelaide 2009 

‘Rikki-Tikki-Tavi’ from Kipling, Rudyard c1894, The Jungle Book
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At the hole where he went in 
Red-Eye called to Wrinkle-Skin. 
Hear what little Red-Eye saith: 

“Nag, come up and dance with death!” 

Eye to eye and head to head, 
(Keep the measure, Nag.) 

This shall end when one is dead; 
(At thy pleasure, Nag.) 

Turn for turn and twist for twist — 
(Run and hide thee, Nag.) 

Hah! The hooded Death has missed! 
(Woe betide thee, Nag!) 
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This is the story of the great war that Rikki-tikki-tavi fought single-handed, through 
the bath-rooms of the big bungalow in Segowlee cantonment. Darzee, the Tailorbird, 
helped him, and Chuchundra, the musk-rat, who never comes out into the middle of 
the floor, but always creeps round by the wall, gave him advice, but Rikki-tikki did the 
real fighting. 
 
He was a mongoose, rather like a little cat in his fur and his tail, but quite like a 
weasel in his head and his habits. His eyes and the end of his restless nose were 
pink. He could scratch himself anywhere he pleased with any leg, front or back, that 
he chose to use. He could fluff up his tail till it looked like a bottle brush, and his war 
cry as he scuttled through the long grass was: “Rikk-tikk-tikki-tikki-tchk!” 
 
One day, a high summer flood washed him out of the burrow where he lived with his 
father and mother, and carried him, kicking and clucking, down a roadside ditch. He 
found a little wisp of grass floating there, and clung to it till he lost his senses. When 
he revived, he was lying in the hot sun on the middle of a garden path, very draggled 
indeed, and a small boy was saying, “Here’s a dead mongoose. Let’s have a 
funeral.” 
“No,” said his mother, “let’s take him in and dry him. Perhaps he isn’t really dead.” 
They took him into the house, and a big man picked him up between his finger and 
thumb and said he was not dead but half choked. So they wrapped him in cotton 
wool, and warmed him over a little fire, and he opened his eyes and sneezed. 
 
“Now,” said the big man (he was an Englishman who had just moved into the 
bungalow), “don’t frighten him, and we’ll see what he’ll do.” 
 
It is the hardest thing in the world to frighten a mongoose, because he is eaten up 
from nose to tail with curiosity. The motto of all the mongoose family is “Run and find 
out,” and Rikki-tikki was a true mongoose. He looked at the cotton wool, decided that 
it was not good to eat, ran all round the table, sat up and put his fur in order, 
scratched himself, and jumped on the small boy’s shoulder. 
 
“Don’t be frightened, Teddy,” said his father. “That’s his way of making friends.” 
 
“Ouch! He’s tickling under my chin,” said Teddy. 
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Rikki-tikki looked down between the boy’s collar and neck, snuffed at his ear, and 
climbed down to the floor, where he sat rubbing his nose. 

 
“RIKKI LOOKED DOWN BETWEEN THE BOY’S COLLAR AND NECK.” 

 

“Good gracious,” said Teddy’s mother, “and that’s a wild creature! I suppose he’s so 
tame because we’ve been kind to him.” 
 
“All mongooses are like that,” said her husband. “If Teddy doesn’t pick him up by the 
tail, or try to put him in a cage, he’ll run in and out of the house all day long. Let’s 
give him something to eat.” 
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They gave him a little piece of raw meat. Rikki-tikki liked it immensely, and when it 
was finished he went out into the veranda and sat in the sunshine and fluffed up his 
fur to make it dry to the roots. Then he felt better. 
 
“There are more things to find out about in this house,” he said to himself, “than all 
my family could find out in all their lives. I shall certainly stay and find out.” 
 

 
“HE PUT HIS NOSE INTO THE INK.” 

 

He spent all that day roaming over the house. He nearly drowned himself in the bath-
tubs, put his nose into the ink on a writing table, and burned it on the end of the big 
man’s cigar, for he climbed up in the big man’s lap to see how writing was done. At 
nightfall he ran into Teddy’s nursery to watch how kerosene lamps were lighted, and 
when Teddy went to bed Rikki-tikki climbed up too. But he was a restless companion, 
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because he had to get up and attend to every noise all through the night, and find 
out what made it.  
 
Teddy’s mother and father came in, the last thing, to look at their boy, and Rikki-tikki 
was awake on the pillow. “I don’t like that,” said Teddy’s mother. “He may bite the 
child.”  
 
“He’ll do no such thing,” said the father. “Teddy’s safer with that little beast than if he 
had a bloodhound to watch him. If a snake came into the nursery now —” 
 
But Teddy’s mother wouldn’t think of anything so awful. 
 
 
 

 
“RIKKI TIKKI WAS AWAKE ON THE PILLOW.” 

 

Early in the morning Rikki-tikki came to early breakfast in the veranda riding on 
Teddy’s shoulder, and they gave him banana and some boiled egg. He sat on all 
their laps one after the other, because every well-brought-up mongoose always 
hopes to be a house mongoose some day and have rooms to run about in; and 
Rikki-tikki’s mother (she used to live in the general’s house at Segowlee) had 
carefully told Rikki what to do if ever he came across white men. 
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“HE CAME TO BREAKFAST RIDING ON TEDDY’S SHOULDER.” 

Then Rikki-tikki went out into the garden to see what was to be seen. It was a large 
garden, only half cultivated, with bushes, as big as summer-houses, of Marshal Niel 
roses, lime and orange trees, clumps of bamboos, and thickets of high grass. Rikki-
tikki licked his lips. “This is a splendid hunting-ground,” he said, and his tail grew 
bottle-brushy at the thought of it, and he scuttled up and down the garden, snuffing 
here and there till he heard very sorrowful voices in a thorn-bush. 
 
It was Darzee, the Tailorbird, and his wife. They had made a beautiful nest by pulling 
two big leaves together and stitching them up the edges with fibres, and had filled 
the hollow with cotton and downy fluff. The nest swayed to and fro, as they sat on 
the rim and cried. 
 
“What is the matter?” asked Rikki-tikki. 
 
“We are very miserable,” said Darzee. “One of our babies fell out of the nest 
yesterday and Nag ate him.” 
 
“H’m!” said Rikki-tikki, “that is very sad — but I am a stranger here. Who is Nag?” 
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“WE ARE VERY MISERABLE, SAID DARZEE.” 

Darzee and his wife only cowered down in the nest without answering, for from the 
thick grass at the foot of the bush there came a low hiss — a horrid cold sound that 
made Rikki-tikki jump back two clear feet. Then inch by inch out of the grass rose up 
the head and spread hood of Nag, the big black cobra, and he was five feet long 
from tongue to tail. When he had lifted one-third of himself clear of the ground, he 
stayed balancing to and fro exactly as a dandelion tuft balances in the wind, and he 
looked at Rikki-tikki with the wicked snake’s eyes that never change their expression, 
whatever the snake may be thinking of. 
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“Who is Nag?” said he. “I am Nag. The great God Brahm put his mark upon all our 
people, when the first cobra spread his hood to keep the sun off Brahm as he slept. 
Look, and be afraid!” 
 

 
“‘I AM NAG,’ SAID THE COBRA: ‘LOOK AND BE AFRAID!’ BUT AT THE BOTTOM OF HIS COLD HEART 

HE WAS AFRAID.”  

He spread out his hood more than ever, and Rikki-tikki saw the spectacle-mark on 
the back of it that looks exactly like the eye part of a hook-and-eye fastening. He was 
afraid for the minute, but it is impossible for a mongoose to stay frightened for any 
length of time, and though Rikki-tikki had never met a live cobra before, his mother 
had fed him on dead ones, and he knew that all a grown mongoose’s business in life 
was to fight and eat snakes. Nag knew that too and, at the bottom of his cold heart, 
he was afraid. 
 
“Well,” said Rikki-tikki, and his tail began to fluff up again, “marks or no marks, do 
you think it is right for you to eat fledglings out of a nest?” 
 
Nag was thinking to himself, and watching the least little movement in the grass 
behind Rikki-tikki. He knew that mongooses in the garden meant death sooner or 



Department of Education and Training
C2C Independent Learning Materials

Page 10 Eng_Y8_U7_ILM16_L04_Sh07

7
Sheet

later for him and his family, but he wanted to get Rikki-tikki off his guard. So he 
dropped his head a little, and put it on one side. 
“Let us talk,” he said. “You eat eggs. Why should not I eat birds?” 
 
“Behind you! Look behind you!” sang Darzee. 
 
Rikki-tikki knew better than to waste time in staring. He jumped up in the air as high 
as he could go, and just under him whizzed by the head of Nagaina, Nag’s wicked 
wife. She had crept up behind him as he was talking, to make an end of him. He 
heard her savage hiss as the stroke missed. He came down almost across her back, 
and if he had been an old mongoose he would have known that then was the time to 
break her back with one bite; but he was afraid of the terrible lashing return stroke of 
the cobra. He bit, indeed, but did not bite long enough, and he jumped clear of the 
whisking tail, leaving Nagaina torn and angry. 
 

“HE JUMPED UP IN THE AIR, AND JUST UNDER HIM WHIZZED BY THE HEAD OF NAGAINA.”  

“Wicked, wicked Darzee!” said Nag, lashing up as high as he could reach toward the 
nest in the thorn-bush. But Darzee had built it out of reach of snakes, and it only 
swayed to and fro. 
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Rikki-tikki felt his eyes growing red and hot (when a mongoose’s eyes grow red, he 
is angry), and he sat back on his tail and hind legs like a little kangaroo, and looked 
all round him, and chattered with rage. But Nag and Nagaina had disappeared into 
the grass. When a snake misses its stroke, it never says anything or gives any sign 
of what it means to do next. Rikki-tikki did not care to follow them, for he did not feel 
sure that he could manage two snakes at once. So he trotted off to the gravel path 
near the house, and sat down to think. It was a serious matter for him. 
 
If you read the old books of natural history, you will find they say that when the 
mongoose fights the snake and happens to get bitten, he runs off and eats some 
herb that cures him. That is not true. The victory is only a matter of quickness of eye 
and quickness of foot — snake’s blow against mongoose’s jump — and as no eye 
can follow the motion of a snake’s head when it strikes, this makes things much 
more wonderful than any magic herb. Rikki-tikki knew he was a young mongoose, 
and it made him all the more pleased to think that he had managed to escape a blow 
from behind. It gave him confidence in himself, and when Teddy came running down 
the path, Rikki-tikki was ready to be petted. 
 
But just as Teddy was stooping, something wriggled a little in the dust, and a tiny 
voice said: “Be careful. I am Death!” It was Karait, the dusty brown snakeling that lies 
for choice on the dusty earth; and his bite is as dangerous as the cobra’s. But he is 
so small that nobody thinks of him, and so he does the more harm to people. 
 
Rikki-tikki’s eyes grew red again, and he danced up to Karait with the peculiar 
rocking, swaying motion that he had inherited from his family. It looks very funny, but 
it is so perfectly balanced a gait that you can fly off from it at any angle you please, 
and in dealing with snakes this is an advantage. If Rikki-tikki had only known, he was 
doing a much more dangerous thing than fighting Nag, for Karait is so small, and can 
turn so quickly, that unless Rikki bit him close to the back of the head, he would get 
the return stroke in his eye or his lip. But Rikki did not know. His eyes were all red, 
and he rocked back and forth, looking for a good place to hold. Karait struck out. 
Rikki jumped sideways and tried to run in, but the wicked little dusty grey head 
lashed within a fraction of his shoulder, and he had to jump over the body, and the 
head followed his heels close. 
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Teddy shouted to the house: “Oh, look here! Our mongoose is killing a snake.” And 
Rikki-tikki heard a scream from Teddy’s mother. His father ran out with a stick, but by 
the time he came up, Karait had lunged out once too far, and Rikki-tikki had sprung, 
jumped on the snake’s back, dropped his head far between his forelegs, bitten as 
high up the back as he could get hold, and rolled away. That bite paralysed Karait, 
and Rikki-tikki was just going to eat him up from the tail, after the custom of his 
family at dinner, when he remembered that a full meal makes a slow mongoose, and 
if he wanted all his strength and quickness ready, he must keep himself thin. 
 
He went away for a dust bath under the castor-oil bushes, while Teddy’s father beat 
the dead Karait. “What is the use of that?” thought Rikki-tikki. “I have settled it all;” 
and then Teddy’s mother picked him up from the dust and hugged him, crying that 
he had saved Teddy from death, and Teddy’s father said that he was a providence, 
and Teddy looked on with big scared eyes. Rikki-tikki was rather amused at all the 
fuss, which, of course, he did not understand. Teddy’s mother might just as well 
have petted Teddy for playing in the dust. Rikki was thoroughly enjoying himself. 
 
That night at dinner, walking to and fro among the wine-glasses on the table, he 
might have stuffed himself three times over with nice things. But he remembered 
Nag and Nagaina, and though it was very pleasant to be patted and petted by 
Teddy’s mother, and to sit on Teddy’s shoulder, his eyes would get red from time to 
time, and he would go off into his long war cry of “Rikk-tikk-tikki-tikki-tchk!” 
 
Teddy carried him off to bed, and insisted on Rikki-tikki sleeping under his chin. 
Rikki-tikki was too well bred to bite or scratch, but as soon as Teddy was asleep he 
went off for his nightly walk round the house, and in the dark he ran up against 
Chuchundra, the musk-rat, creeping around by the wall. Chuchundra is a broken-
hearted little beast. He whimpers and cheeps all the night, trying to make up his 
mind to run into the middle of the room. But he never gets there. 
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“IN THE DARK HE RAN UP AGAINST CHUCHUNDRA, THE MUSKRAT.” 

“Don’t kill me,” said Chuchundra, almost weeping. “Rikki-tikki, don’t kill me!” 
 
“Do you think a snake-killer kills muskrats?” said Rikki-tikki scornfully. 
 
“Those who kill snakes get killed by snakes,” said Chuchundra, more sorrowfully 
than ever. “And how am I to be sure that Nag won’t mistake me for you some dark 
night?” 
 
“There’s not the least danger,” said Rikki-tikki. “But Nag is in the garden, and I know 
you don’t go there.” 
 
“My cousin Chua, the rat, told me —” said Chuchundra, and then he stopped. 
 
“Told you what?” 
 



Department of Education and Training
C2C Independent Learning Materials

Page 14 Eng_Y8_U7_ILM16_L04_Sh07

7
Sheet

“H’sh! Nag is everywhere, Rikki-tikki. You should have talked to Chua in the garden.” 
 
“I didn’t — so you must tell me. Quick, Chuchundra, or I’ll bite you!” 
 
Chuchundra sat down and cried till the tears rolled off his whiskers. “I am a very poor 
man,” he sobbed. “I never had spirit enough to run out into the middle of the room. 
H’sh! I mustn’t tell you anything. Can’t you hear, Rikki-tikki?” 
 
Rikki-tikki listened. The house was as still as still, but he thought he could just catch 
the faintest scratch-scratch in the world — a noise as faint as that of a wasp walking 
on a window-pane — the dry scratch of a snake’s scales on brick-work. 
 
“That’s Nag or Nagaina,” he said to himself, “and he is crawling into the bath-room 
sluice. You’re right, Chuchundra; I should have talked to Chua.” 
 
He stole off to Teddy’s bath-room, but there was nothing there, and then to Teddy’s 
mother’s bathroom. At the bottom of the smooth plaster wall there was a brick pulled 
out to make a sluice for the bath water, and as Rikki-tikki stole in by the masonry 
curb where the bath is put, he heard Nag and Nagaina whispering together outside 
in the moonlight. 
 
“When the house is emptied of people,” said Nagaina to her husband, “he will have 
to go away, and then the garden will be our own again. Go in quietly, and remember 
that the big man who killed Karait is the first one to bite. Then come out and tell me, 
and we will hunt for Rikki-tikki together.” 
 
“But are you sure that there is anything to be gained by killing the people?” said Nag. 
 
“Everything. When there were no people in the bungalow, did we have any 
mongoose in the garden? So long as the bungalow is empty, we are king and queen 
of the garden; and remember that as soon as our eggs in the melon bed hatch (as 
they may tomorrow), our children will need room and quiet.” 
 
“I had not thought of that,” said Nag. “I will go, but there is no need that we should 
hunt for Rikki-tikki afterward. I will kill the big man and his wife, and the child if I can, 
and come away quietly. Then the bungalow will be empty, and Rikki-tikki will go.” 
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Rikki-tikki tingled all over with rage and hatred at this, and then Nag’s head came 
through the sluice, and his five feet of cold body followed it. Angry as he was, Rikki-
tikki was very frightened as he saw the size of the big cobra. Nag coiled himself up, 
raised his head, and looked into the bathroom in the dark, and Rikki could see his 
eyes glitter. 
 
“Now, if I kill him here, Nagaina will know; and if I fight him on the open floor, the 
odds are in his favour. What am I to do?” said Rikki-tikki-tavi. 
 
Nag waved to and fro, and then Rikki-tikki heard him drinking from the biggest water-
jar that was used to fill the bath. “That is good,” said the snake. “Now, when Karait 
was killed, the big man had a stick. He may have that stick still, but when he comes 
in to bathe in the morning he will not have a stick. I shall wait here till he comes. 
Nagaina — do you hear me?— I shall wait here in the cool till daytime.” 
 
There was no answer from outside, so Rikki-tikki knew Nagaina had gone away. Nag 
coiled himself down, coil by coil, round the bulge at the bottom of the water jar, and 
Rikki-tikki stayed still as death. After an hour he began to move, muscle by muscle, 
toward the jar. Nag was asleep, and Rikki-tikki looked at his big back, wondering 
which would be the best place for a good hold.  
 
“If I don’t break his back at the first jump,” said Rikki, “he can still fight. And if he 
fights — O Rikki!” He looked at the thickness of the neck below the hood, but that 
was too much for him; and a bite near the tail would only make Nag savage. 
 
“It must be the head”’ he said at last; “the head above the hood. And, when I am 
once there, I must not let go.” 
 
Then he jumped. The head was lying a little clear of the water jar, under the curve of 
it; and, as his teeth met, Rikki braced his back against the bulge of the red 
earthenware to hold down the head. This gave him just one second’s purchase, and 
he made the most of it. Then he was battered to and fro as a rat is shaken by a dog 
— to and fro on the floor, up and down, and around in great circles, but his eyes 
were red and he held on as the body cart-whipped over the floor, upsetting the tin 
dipper and the soap dish and the flesh brush, and banged against the tin side of the 
bath. As he held he closed his jaws tighter and tighter, for he made sure he would be 
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banged to death, and, for the honour of his family, he preferred to be found with his 
teeth locked. He was dizzy, aching, and felt shaken to pieces when something went 
off like a thunderclap just behind him. A hot wind knocked him senseless and red fire 
singed his fur. The big man had been wakened by the noise, and had fired both 
barrels of a shotgun into Nag just behind the hood. 
 

“THEN RIKKI-TIKKI WAS BATTERED TO AND FRO AS A RAT IS SHAKEN BY A DOG.” 

Rikki-tikki held on with his eyes shut, for now he was quite sure he was dead. But the 
head did not move, and the big man picked him up and said, “It’s the mongoose 
again, Alice. The little chap has saved our lives now.” 
 
Then Teddy’s mother came in with a very white face, and saw what was left of Nag, 
and Rikki-tikki dragged himself to Teddy’s bedroom and spent half the rest of the 
night shaking himself tenderly to find out whether he really was broken into forty 
pieces, as he fancied. 
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When morning came he was very stiff, but well pleased with his doings. “Now I have 
Nagaina to settle with, and she will be worse than five Nags, and there’s no knowing 
when the eggs she spoke of will hatch. Goodness! I must go and see Darzee,” he 
said. 
 
Without waiting for breakfast, Rikki-tikki ran to the thornbush where Darzee was 
singing a song of triumph at the top of his voice. The news of Nag’s death was all 
over the garden, for the sweeper had thrown the body on the rubbish-heap. 
 
“Oh, you stupid tuft of feathers!” said Rikki-tikki angrily. “Is this the time to sing?” 
 
“Nag is dead — is dead — is dead!” sang Darzee. “The valiant Rikki-tikki caught him 
by the head and held fast. The big man brought the bang-stick, and Nag fell in two 
pieces! He will never eat my babies again.” 
 
“All that’s true enough. But where’s Nagaina?” said Rikki-tikki, looking carefully round 
him. 
 
“Nagaina came to the bathroom sluice and called for Nag,” Darzee went on, “and 
Nag came out on the end of a stick — the sweeper picked him up on the end of a 
stick and threw him upon the rubbish heap. Let us sing about the great, the red-eyed 
Rikki-tikki!” And Darzee filled his throat and sang. 
 
“If I could get up to your nest, I’d roll your babies out!” said Rikki-tikki. “You don’t 
know when to do the right thing at the right time. You’re safe enough in your nest 
there, but it’s war for me down here. Stop singing a minute, Darzee.” 
 
“For the great, the beautiful Rikki-tikki’s sake I will stop,” said Darzee. “What is it, O 
Killer of the terrible Nag?” 
 
“Where is Nagaina, for the third time?” 
 
“On the rubbish heap by the stables, mourning for Nag. Great is Rikki-tikki with the 
white teeth.” 
 
“Bother my white teeth! Have you ever heard where she keeps her eggs?” 
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“In the melon bed, on the end nearest the wall, where the sun strikes nearly all day. 
She hid them there weeks ago.” 
 
“And you never thought it worthwhile to tell me? The end nearest the wall, you said?” 
 
“Rikki-tikki, you are not going to eat her eggs?” 
 
“Not eat exactly; no. Darzee, if you have a grain of sense you will fly off to the 
stables and pretend that your wing is broken, and let Nagaina chase you away to this 
bush. I must get to the melon-bed, and if I went there now she’d see me.” 
 

“DARZEE’S WIFE PRETENDS TO HAVE A BROKEN WING.” 

Darzee was a feather-brained little fellow who could never hold more than one idea 
at a time in his head. And just because he knew that Nagaina’s children were born in 
eggs like his own, he didn’t think at first that it was fair to kill them. But his wife was a 
sensible bird, and she knew that cobra’s eggs meant young cobras later on. So she 
flew off from the nest, and left Darzee to keep the babies warm, and continue his 
song about the death of Nag. Darzee was very like a man in some ways. 
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She fluttered in front of Nagaina by the rubbish heap and cried out, “Oh, my wing is 
broken! The boy in the house threw a stone at me and broke it.” Then she fluttered 
more desperately than ever. 
 
Nagaina lifted up her head and hissed, “You warned Rikki-tikki when I would have 
killed him. Indeed and truly, you’ve chosen a bad place to be lame in.” And she 
moved toward Darzee’s wife, slipping along over the dust. 
 
“The boy broke it with a stone!” shrieked Darzee’s wife. 
 
“Well! It may be some consolation to you when you’re dead to know that I shall settle 
accounts with the boy. My husband lies on the rubbish heap this morning, but before 
night the boy in the house will lie very still. What is the use of running away? I am 
sure to catch you. Little fool, look at me!” 
 
Darzee’s wife knew better than to do that, for a bird who looks at a snake’s eyes gets 
so frightened that she cannot move. Darzee’s wife fluttered on, piping sorrowfully, 
and never leaving the ground, and Nagaina quickened her pace. 
 
Rikki-tikki heard them going up the path from the stables, and he raced for the end of 
the melon patch near the wall. There, in the warm litter above the melons, very 
cunningly hidden, he found twenty-five eggs, about the size of a bantam’s eggs, but 
with whitish skin instead of shell. 
 
“I was not a day too soon,” he said, for he could see the baby cobras curled up 
inside the skin, and he knew that the minute they were hatched they could each kill a 
man or a mongoose. He bit off the tops of the eggs as fast as he could, taking care 
to crush the young cobras, and turned over the litter from time to time to see whether 
he had missed any.  
 
At last there were only three eggs left, and Rikki-tikki began to chuckle to himself, 
when he heard Darzee’s wife screaming: “Rikki-tikki, I led Nagaina toward the house, 
and she has gone into the veranda, and — oh, come quickly — she means killing!” 
 
Rikki-tikki smashed two eggs, and tumbled backward down the melon-bed with the 
third egg in his mouth, and scuttled to the veranda as hard as he could put foot to the 
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ground. Teddy and his mother and father were there at early breakfast, but Rikki-tikki 
saw that they were not eating anything. They sat stone-still, and their faces were 
white. Nagaina was coiled up on the matting by Teddy’s chair, within easy striking 
distance of Teddy’s bare leg, and she was swaying to and fro, singing a song of 
triumph. 
 
“Son of the big man that killed Nag,” she hissed, “stay still. I am not ready yet. Wait a 
little. Keep very still, all you three! If you move I strike, and if you do not move I strike. 
Oh, foolish people, who killed my Nag!” 
 
Teddy’s eyes were fixed on his father, and all his father could do was to whisper, “Sit 
still, Teddy. You mustn’t move. Teddy, keep still.” 
 
Then Rikki-tikki came up and cried, “Turn round, Nagaina. Turn and fight!” 
 
“All in good time,” said she, without moving her eyes. “I will settle my account with 
you presently. Look at your friends, Rikki-tikki. They are still and white. They are 
afraid. They dare not move, and if you come a step nearer I strike.” 
 
“Look at your eggs,” said Rikki-tikki, “in the melon bed near the wall. Go and look, 
Nagaina!” 
 
The big snake turned half around, and saw the egg on the veranda. “Ah-h! Give it to 
me,” she said. 
 
Rikki-tikki put his paws one on each side of the egg, and his eyes were blood-red. 
“What price for a snake’s egg? For a young cobra? For a young king cobra? For the 
last — the very last of the brood? The ants are eating all the others down by the 
melon bed.” 
 
Nagaina spun clear round, forgetting everything for the sake of the one egg. Rikki-
tikki saw Teddy’s father shoot out a big hand, catch Teddy by the shoulder, and drag 
him across the little table with the tea-cups, safe and out of reach of Nagaina. 
 
“Tricked! Tricked! Tricked! Rikk-tck-tck!” chuckled Rikki-tikki. “The boy is safe, and it 
was I— I— I that caught Nag by the hood last night in the bathroom.” Then he began 
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to jump up and down, all four feet together, his head close to the floor. “He threw me 
to and fro, but he could not shake me off. He was dead before the big man blew him 
in two. I did it! Rikki-tikki-tck-tck! Come then, Nagaina. Come and fight with me. You 
shall not be a widow long.” 
 
Nagaina saw that she had lost her chance of killing Teddy, and the egg lay between 
Rikki-tikki’s paws. “Give me the egg, Rikki-tikki. Give me the last of my eggs, and I 
will go away and never come back,” she said, lowering her hood. 
 
“Yes, you will go away, and you will never come back. For you will go to the rubbish 
heap with Nag. Fight, widow! The big man has gone for his gun! Fight!” 
 
Rikki-tikki was bounding all round Nagaina, keeping just out of reach of her stroke, 
his little eyes like hot coals. Nagaina gathered herself together and flung out at him. 
Rikki-tikki jumped up and backward. Again and again and again she struck, and 
each time her head came with a whack on the matting of the veranda and she 
gathered herself together like a watch spring. Then Rikki-tikki danced in a circle to 
get behind her, and Nagaina spun round to keep her head to his head, so that the 
rustle of her tail on the matting sounded like dry leaves blown along by the wind. 
 
He had forgotten the egg. It still lay on the veranda, and Nagaina came nearer and 
nearer to it, till at last, while Rikki-tikki was drawing breath, she caught it in her mouth, 
turned to the veranda steps, and flew like an arrow down the path, with Rikki-tikki 
behind her. When the cobra runs for her life, she goes like a whip-lash flicked across 
a horse’s neck. 
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“NAGAINA FLEW DOWN THE PATH, WITH RIKKI-TIKKI BEHIND HER.” 

Rikki-tikki knew that he must catch her, or all the trouble would begin again. She 
headed straight for the long grass by the thorn-bush, and as he was running Rikki-
tikki heard Darzee still singing his foolish little song of triumph. But Darzee’s wife was 
wiser. She flew off her nest as Nagaina came along, and flapped her wings about 
Nagaina’s head. If Darzee had helped they might have turned her, but Nagaina only 
lowered her hood and went on. Still, the instant’s delay brought Rikki-tikki up to her, 
and as she plunged into the rat-hole where she and Nag used to live, his little white 
teeth were clenched on her tail, and he went down with her — and very few 
mongooses, however wise and old they may be, care to follow a cobra into its hole. It 
was dark in the hole; and Rikki-tikki never knew when it might open out and give 
Nagaina room to turn and strike at him. He held on savagely, and stuck out his feet 
to act as brakes on the dark slope of the hot, moist earth. 
 
Then the grass by the mouth of the hole stopped waving, and Darzee said, “It is all 
over with Rikki-tikki! We must sing his death song. Valiant Rikki-tikki is dead! For 
Nagaina will surely kill him underground.” 
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“IT IS ALL OVER.” 

So he sang a very mournful song that he made up on the spur of the minute, and just 
as he got to the most touching part, the grass quivered again, and Rikki-tikki, 
covered with dirt, dragged himself out of the hole leg by leg, licking his whiskers. 
Darzee stopped with a little shout. Rikki-tikki shook some of the dust out of his fur 
and sneezed. “It is all over,” he said. “The widow will never come out again.” And the 
red ants that live between the grass stems heard him, and began to troop down one 
after another to see if he had spoken the truth. 
 
Rikki-tikki curled himself up in the grass and slept where he was — slept and slept till 
it was late in the afternoon, for he had done a hard day’s work. 
 
“Now,” he said, when he awoke, “I will go back to the house. Tell the Coppersmith, 
Darzee, and he will tell the garden that Nagaina is dead.” 
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The Coppersmith is a bird who makes a noise exactly like the beating of a little 
hammer on a copper pot; and the reason he is always making it is because he is the 
town crier to every Indian garden, and tells all the news to everybody who cares to 
listen. As Rikki-tikki went up the path, he heard his “attention” notes like a tiny dinner 
gong, and then the steady “Ding-dong-tock! Nag is dead — dong! Nagaina is dead! 
Ding-dong-tock!” That set all the birds in the garden singing, and the frogs croaking, 
for Nag and Nagaina used to eat frogs as well as little birds. 
 
When Rikki got to the house, Teddy and Teddy’s mother (she looked very white still, 
for she had been fainting) and Teddy’s father came out and almost cried over him; 
and that night he ate all that was given him till he could eat no more, and went to bed 
on Teddy’s shoulder, where Teddy’s mother saw him when she came to look late at 
night. 
 
“He saved our lives and Teddy’s life,” she said to her husband. “Just think, he saved 
all our lives.” 
 
Rikki-tikki woke up with a jump, for the mongooses are light sleepers. “Oh, it’s you,” 
said he. “What are you bothering for? All the cobras are dead. And if they weren’t, 
I’m here.” 
 
Rikki-tikki had a right to be proud of himself. But he did not grow too proud, and he 
kept that garden as a mongoose should keep it, with tooth and jump and spring and 
bite, till never a cobra dared show its head inside the walls. 
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 Darzee's chant 
(Sung in honor of Rikki-tikki-tavi) 

 

Singer and tailor am I – 

Doubled the joys that I know – 

Proud of my lilt to the sky, 

Proud of the house that I sew – 

Over and under, so weave I my music – so weave I the house that I 

sew. 
 

Sing to your fledglings again, 

Mother, oh lift up your head! 

Evil that plagued us is slain, 

Death in the garden lies dead. 

Terror that hid in the roses is impotent – flung on the dung-hill 

and dead! 
 

Who has delivered us, who? 

Tell me his nest and his name. 

Rikki, the valiant, the true, 

Tikki, with eyeballs of flame, 

Rikk-tikki-tikki, the ivory-fanged, the hunter with eyeballs of 

flame! 
 

Give him the thanks of the birds, 

Bowing with tail feathers spread! 

Praise him with nightingale words – 

Nay, I will praise him instead. 

Hear!  I will sing you the praise of the bottle-tailed Rikki, with 

eyeballs of red! 

(Here Rikki-tikki interrupted, and the rest of the song is lost.)
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This work is licensed under a Creative Commons Licence 
(available at http://creativecommons.org/licenses/by-nc-sa/2.5/au/). You are free: to copy, 
distribute, display, and perform the work, and to make derivative works under the following 

conditions: you must attribute the work in the manner specified by the licensor; you may not use 
this work for commercial purposes; if you alter, transform, or build upon this work, you may 

distribute the resulting work only under a license identical to this one. For any reuse or distribution, 
you must make clear to others the license terms of this work. Any of these conditions can be 
waived if you get permission from the licensor. Your fair use and other rights are in no way 

affected by the above. 

Source: http://ebooks.adelaide.edu.au/k/kipling/rudyard/jungle/chapter9.html 
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Student name:

Analysing language features
1. Read the orientation of ‘Rikki-Tikki-Tavi’ by Rudyard Kipling and analyse the language features 

that create character.

Open Sheet 7 — Rikki-Tikki-Tavi and read the first 
three paragraphs on page 3 (from ‘This is the story of 
the great war’ … to … ‘Let’s have a funeral.’).

a. Find examples of the language features (listed in the left-hand column) that are used to 
create the character of the mongoose, Rikki-Tikki-Tavi. 

b. Explain how these examples create the character of Rikki-Tikki-Tavi.

Vocabulary 
choices Example Explain characterisation

evocative 
vocabulary

verbs/verb 
groups

adjectives

evaluative 
language
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Student name:

Vocabulary 
choices Example Explain characterisation

extended 
noun groups

c. Find examples of figurative language used in the orientation to create imagery and give 
meaning to characters, plot and setting.

Figurative 
language Examples

simile

metaphor

personification

alliteration

d. Explain the effect of using this figurative language and the meaning it gives to the character 
Rikki-Tikki-Tavi, the plot and the setting of the story. (3–4 sentences)
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Student name:

2. Read the next passage from ‘Rikki-Tikki-Tavi’ and analyse the language choices that create 
meaning for the reader and contribute aesthetic qualities.

Open Sheet 7 — Rikki-Tikki-Tavi and read the first 
two paragraphs on page 7 (from ‘Then Rikki-tikki 
went out into the garden’ … to … ‘as they sat on the 
rim and cried.’).

a. Record effective examples of vocabulary choices for the short story features listed in the  
left-hand column.

b. Identify the use of figurative language in the right-hand column. 

Features of 
short stories Precise vocabulary choices Figurative language

characters

setting

thoughts and 
feelings

actions and 
events
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Student name:

How was your student able to complete the activity?
No assistance required Some assistance required A lot of assistance required Not able to do this task

Comments:

Features of 
short stories Precise vocabulary choices Figurative language

relationships 
and interactions

Reference: ‘Rikki-Tikki-Tavi’ from Kipling, Rudyard c. 1894, The Jungle Book.
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1. Read the following passage from ‘Rikki-Tikki-Tavi’ by Rudyard Kipling.

Open Sheet 7 — Rikki-Tikki-Tavi and read 
page 20 (from ‘Nagaina was coiled up on the 
matting by Teddy’s chair’ … to … ‘safe and 
out of reach of Nagaina.’).

a. Find examples of the text structures listed in the left-hand column. 

b. Record these examples in the right-hand column.

Text structure Examples

varying sentences and clause structures

embedded clause

simple sentences to 
quicken pace

cohesive devices

lexical cohesion

ellipsis (words omitted)

grammatical theme 
(varied for effect)

text connectives

Analysing text structure
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Text structure Examples

punctuation and layout 

commas to clarify 
meaning in complex 
sentences

commas to introduce 
direct speech

speech marks to 
identify direct speech

dashes

punctuation to express 
emotion

capitals to start speech, 
except if sentence is 
interrupted

c. Explain the effect of the text structures you have identified in the passage. (3–4 sentences)
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1. Examine the short story excerpt below and the four illustration options on the next page. These 
illustrations have been drawn using different media (pencil, digital, biro and digital, linocut) but 
illustrate the same scene of Cassie sitting and waiting for her father.

Cassie tapped her fingernails on the cracked surface of the laminated 
tabletop and scrolled through the photographs on her phone once more. Her 
foot drummed on the café’s hard wooden floor and she gulped the hot tea 
as if hurried actions might hasten her father’s arrival. Suddenly, a familiar 
figure loomed in the doorway.

‘This better be good,’ he grunted as he lumbered over to his daughter, who 
nervously straightened in her chair at the table.

‘Lovely to see you too, Dad,’ Cassie replied, trying to inject a note of warmth 
into her voice.

As her father, a great bear of a man, sat heavily in the chair opposite her, 
Cassie tried to remember the last time she’d seen her father smile. The old 
family photos in her phone were the only reminders of happier days.

2. Choose ONE illustration and describe the visual features. 

3. Explain how effectively these visual choices enhance the meaning of the excerpt above.

Medium:  

Visual feature Describe visual feature Explain how it enhances meaning

colour

object within 
the frame

Analysing visual features
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Visual feature Describe visual feature Explain how it enhances meaning

positioning 
within the 
frame

symbol

pencil

biro and digital

digital

linocut
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Numeracy 
The Mathematics activities in this book support the Australian Curriculum and are targeted towards your 
child’s year level. 

How can I support my child? 

Encourage them to repeat and practice their maths activities. Go through their work with them. 

Think about ways that you can bring maths into real life experiences. This can be done by putting socks in 
pairs, setting tables, gardening, cooking and games. Count with your child, add things up, look at patterns. 
For example, look at the patterns in an artwork, count natural things such as shells, leaves or animals. Put 
different kinds of natural things into groups. Order objects by size. For example, collect rocks or bush tucker 
and put them into order from small to big. 
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Using the number line, calculate the following:

 –20 –18 –16 –14 –12 –10 –8 –6 –4 –2 0 2 4 6 8 10 12 14 16 18 20

1. 3 + 7  11. 8 – 3 

2. –3 + –7  12. –4 – 3 

3. –2 + –5  13. 2 – 6 

4. 5 + –8  14. –12 – 5 

5. –4 + 3  15. –2 – –3 

6. 9 + –6  16. –14 – –5 

7. 3 + –12  17. –8 – 4 

8. –1 + –5  18 9 + –5 + 4 

9. –9 + –8  19. 3 + –7 + 2 

10. 4 – 6  20. –4 + 5 – –2 + –6 

Numbers get larger in this direction:

 –6 –5 –4 –3 –2 –1 0 +1 +2 +3 +4 +5 +6

Adding and subtracting positive and  
negative numbers
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Adding and subtracting: Word problems

Solve the following word problems by writing an equation first and then answering the question.

1. Find the height difference between the top of Mt Everest at 8 848 metres above sea level and the 
Mariana trench at 10 911 metres below sea level.

2. In Stanthorpe, the recorded temperatures for 3 July were −5 °C min and 16 °C max. What was 
the difference between the min and max temperatures?

3. TopCover Roofing was $37 657 in the ‘red’ (owing money to creditors) at the end of June. At the 
end of December, they were $87 475 in the ‘red’. How much money did they gain or lose?

4. John played golf with Steve on a special par 3 course. They played nine holes. The expected 
number of strokes on each hole was three. A birdie is one below par. An eagle is two below par.  
A bogey is one above par. A double bogey is two above par. On nine holes, John made par on 
one hole, got two birdies, one eagle, four bogeys and one double bogey. How many points above 
or below par was John’s score?

5. The split times for a 400 m runner were 0–100 m (12.234 seconds), 100–200 m (13.98 seconds), 
200–300 m (12.1 seconds), 300–400 m (11.002 seconds). Calculate the time it took the runner to 
complete 400 m. (Round your answer to the second decimal place.)

6. Tom ate 3
5  of one pizza and Mary ate 1

3 . What fraction of pizza was eaten altogether?
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Underline or highlight the part of the expression that you would complete first.

1. −4 × 32 + 6

2. 3 × (−2)3 + 6

3. 8 – 4(2 + 52) ÷ –12

Solve the following:

4. 64 ÷ (10 − 2)

 

5. 4(−12 + 6) ÷ 3

 

6. 62 + 14 ÷ 2 – 8

Order of operations with integers
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7. 6 × 8 – (4² + 2) + 72 ÷ 8

8. 7(5 + 3) ÷ 4(2 – 9)

9. –4(1 + 5)2 ÷ 6 – (42 + 5)

10. Using the numbers below, create two expressions that equal 6.

–4 10 8 2 –3 –5
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1. What percentage of each shape is shaded and unshaded?

shaded

unshaded

shaded

unshaded

shaded

unshaded

shaded

unshaded

shaded

unshaded

shaded

unshaded

2. Shade each of the shapes to approximately represent the percentage indicated.

 60% 29% 35%

 20% 49% 92%

Fraction shapes
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Mark-up, discount, GST, profit and loss

1. A shopkeeper marks an item up to $295. GST needs to be added. How much will you have to 
pay for it?

2. When a luxury car is imported from overseas for $62 000, the importer has to pay an import duty 
of 24% to bring it into the country. How much does the car end up costing him?

3. A mechanic charges $85 per hour for his labour. Once GST is included, how much will a 

customer be charged for a 3 1
2  hour job?

4. A retailer wishes to get $220 for the sale of an item. GST has to be added.

a. How much is the GST?

b. How much will the customer pay for the item?

5. A business buys refrigerators for $650. There is a 20% mark-up and GST is charged on the sale. 
How much will a customer be charged for one of the refrigerators?

6. A retailer buys an item for $450. It is then marked up by 25% for sale. GST must also be 
charged, and the retailer charges a $40 delivery fee (which is also subject to GST). How much 
does the person buying the item pay?
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7. A business in Australia buys wine overseas for $12 per bottle. When it is imported, there is a 
24% import duty which the importer pays to the government and adds to the cost of the bottle 
when he sells it to the retailer. The retailer marks up the price by 30%. Finally GST must be 
charged and passed on to the customer. How much will a customer in Australia end up paying for 
a bottle of this wine?

8. A salesman is paid a weekly wage of $540 plus a 2% commission based on his sales each week. 
In one week he sells $2 450 worth of goods. What is his total pay for the week?

9. A snack bar buys a new drinks fridge. They pay $1 650 for it. Because it is being used for a 
business, they can claim the GST back from the taxation office. How much are they able to 
recover?

Challenge question

10. A dress was on sale, marked down from $245 by 40%. If the retailer was planning to make a 
200% profit on the dress, how much will they now make? (Remember, the amount of GST will 
change as the price is reduced.)
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Determining an estimate for the area of a circle

1. Print and cut out the five squares on this page (four blue squares and one square with a circle 
inside).
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2. Join the four blue squares to end up with two identical squares (exactly the same size), one with 
a circle inside.

3. Divide the square containing the circle into four equal squares using a pen and ruler. Note that 
the squares touch at the centre of the circle. 

4. Notice that there are now four small squares inside each big square. The small squares have a 
side the same length as the radius of the circle.

5. Measure the sides of the large square and the small square. Calculate the area of the large 
square and the small square (r × r or r2). Did you get the following calculations? 

Large square 

A = side2

   = 10 × 10 

   = 100 cm2

Small square 

A = side2

   = 5 × 5

   = 25 cm2

So, the area of the large square is four times r2 or 4r2. 



6. Notice that the circle is less than 4r2 because it doesn’t take up the whole square.

7. Cut or tear the blue square into small pieces and use them to cover the circle, avoiding 
overlapping of pieces if possible. 

8. Arrange the leftover pieces from the blank square — you will see that they don’t quite cover a 
whole small square.

9. Can you see that only three and a bit small blue squares fit into the circle?

10. We can use this information to develop a formula for the area of a circle:

A = 3 and a bit × r2 

or A ≈ 3 × r2
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1. Find four cylindrical objects (for example: can of food, mug or CD).

2. Measure and record the diameter of each object.

3. Use a string to measure the circumference of your chosen object and then place the string 
beside your ruler to find the measurement.

4. Record your results in a table, as shown below.

Diameter (cm) Circumference (cm)

13 40.8

5. Use your calculator to calculate the ratio of the circumference to the diameter for your results 
above. What do you notice?

Diameter (cm) Circumference (cm) circumference ÷ 
diameter

13 40.8 3.14

Exploring pi and the circumferences of circles
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6. Find the mean (average) value of the ratio of the circumference to the diameter. Remember to 
ignore any outliers (results that are very different from other answers). 

Focus questions (refer to lesson to work out answers)
Q. What is this number called? 

Q. What symbol is used to represent this number? 

Q. How do you spell the name of this symbol?

Q. Find it on your scientific calculator. What is the value given by the 
calculator?

Q. Is this value the exact value for the number? 

Q. How close is this value to the ones in your table?

7. Measure the diameter of a least five more cylindrical objects. Now calculate the circumference 
of each object using the formula C = π × d. Check your answer by measuring the object. Record 
your results in a table.
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Arthur and Martha live in a high-rise apartment that overlooks a car park. 

Here is a snapshot of the car park looking down from their apartment.

1. Use the table shown and the diagram given to complete the survey of cars in the car park,  
noting the make of each car.

Symbol Make of car Tally Frequency

H Holden

F Ford

T Toyota

M Mitsubishi

Ho Honda

Ma Mazda

N Nissan

Hy Hyundai

Arthur and Martha
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2. Answer the following questions.

a. Does this table support the hypothesis you formed in Lesson 1?

b. What are the major differences between the data in this table and the data in the table you 
made in Lesson 1?

c. Are these differences a surprise? Why or why not?

3. To get a bigger picture, you are going to increase the sample size by combining your data from 
Lesson 1 with Arthur and Martha’s data.

Symbol Make of car Lesson 1 data Arthur and 
Martha’s data

Combined 
frequency

H Holden

F Ford

T Toyota

M Mitsubishi

Ho Honda

Ma Mazda

N Nissan

Hy Hyundai
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4. What is your opinion about the most popular make of car now? Write a revised hypothesis if you 
need to.
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For each of the following scenarios:

• decide whether or not the data would be biased

• identify the possible causes of the bias

• describe what would need to change to make sure the collected data is not biased.

1. Doctors at three hospitals were surveyed to find out if more government funds should be 
allocated to improve hospitals.

biased

unbiased

Possible cause of bias:

location sample size gender

age time beliefs

What could you change?

2. 100 school children were surveyed to find out whether homework should be abolished in 
schools.

biased

unbiased

Possible cause of bias:

location sample size gender

age time beliefs

What could you change? 

Causes of bias
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3. Five families were surveyed to find out the average number of hours Brisbane families spent 
watching television.

biased

unbiased

Possible cause of bias:

location sample size gender

age time beliefs

What could you change? 

4. 10 000 people at a sporting event were surveyed to find out if the national anthem should be 
sung at sporting events.

biased

unbiased

Possible cause of bias:

location sample size gender

age time beliefs

What could you change? 
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5. A national phone poll was undertaken to find out which form of advertising (television, radio, 
newspaper, magazine or mail) reached the most people.

biased

unbiased

Possible cause of bias:

location sample size gender

age time beliefs

What could you change? 

6. Teachers, students and parents at 10 schools were surveyed to find out if mobile phones should 
be banned from classrooms.

biased

unbiased

Possible cause of bias:

location sample size gender

age time beliefs

What could you change? 
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Student name:

Congruent transformations

Original

A

B C

1.     a.  On the grid above, translate the triangle two units to the right and four units up.  

Call this new shape Image 1.

b. What are the coordinates of Image 1?

2.     a.  Reflect the original image through the line of reflection shown. Call this new shape 
Image 2.

b. What are the coordinates of Image 2?
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Student name:

How was your student able to complete the activity?
No assistance required Some assistance required A lot of assistance required Not able to do this task

Comments:

3. Use a ruler to measure the lengths of each side and a protractor to measure the size of each 
angle. Fill in the table below with your measurements.

Original shape Image 1 Image 2

Length of AB

Length of BC

Length of AC

Size of angle A

Size of angle B

Size of angle C

4. What do you notice about the lengths of the matching sides?

5. What do you notice about the sizes of the matching angles?

6. Finish this sentence: 

When a shape is translated or reflected, the image is …
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Here are some prisms.

Identify the base of each prism and colour it in.

Be careful — the base is not always the bottom face. 

It is the shape that forms the congruent layers.

Square-based prism Triangular-based prism

Trapezium-based prism

Heart-based prism Chevron-based prism

Shading bases
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Wellbeing 
These activities will help students to support the development of social and emotional skills, understandings 
and capabilities. 

A student’s physical and emotional wellbeing and their sense of belonging and connectedness are important 
for success. 

These activities assist students to build skills in resilience, support networks and planning for their future. 

Activities encourage students to: 

· recognise and understand strengths and positive qualities in themselves 

· identify support networks within their lives or communities 

· promote their own wellbeing and positive behaviour 

Students can work through the student portfolio and handouts at their own pace, spending about 30-45mins 
on each activity once a week. 
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Art 
Following nine Visual Arts units have been designed for year 7-8 students to work on at home. They are 
designed to be enjoyable and challenging, drawing from the Australian Curriculum Visual Arts standards.  

 

What materials do we need?  

Most materials should be readily available at home or from Art and Craft supply stores or your newsagent. 
Some require recyclable materials and can be adapted to what is available at home.  

It is recommended to have an area set up where the student can return each day to continue the project, 
e.g. in a study, under the house or a spare fold up table. 

 

How long do the units take? 

Most units are project based and are designed to be undertaken anywhere between 2-4 weeks. Some units 
link to other subject areas, e.g. the Japanese Watercolour unit. 

They best work in 1.5-2 hour session chunks but this can be altered to suit your schedule. 

Many have options for extension if the student wishes to work further on it. 



Home Learning Materials- Visual Art- 7-8 

 

 
8 Ways to Use Digital Drawing in 
the Art Room 
You already know the 
foundational skills of drawing, 
let’s enhance them in a digital 
realm. Here’s how you can get 
started. There are many 
applications out there that cost 
money, but there are also some 
great free options. 
 
 

The window from my world 
Sometimes it's hard for us to be at 
school in the classroom, so we 
have to work from home. where 
ever we are, we can always be 
creative! 
'The world from my window' looks 
at artists who created artworks 
inspired by a view outside their 
window - perhaps from a holiday 
or even from their studio. 

Escher- Tessellate by using Code 
With this resource, we will use computer 
code to generate a tessellation. We will 
use Scratch – a block-based visual 
programming language – to make a 
monochromatic rotation/ 
translation tessellation that looks like 
stacks of neatly repeating 
cubes. 
  

Places and Spaces   
For as long as mankind has lived 
in houses and buildings they 
have featured in artwork.  From 
as far back as the earliest 
civilisations, humans have drawn 
or painted their built 
environment.  Draw a house 
using 1 and 2 point perspective.  

Negative space drawings 
In negative space drawing, instead 
of observing the positive shape of 
an object, you draw the shape of 
the space around the object. This 
may include any background detail 
or pattern, or it may be drawn as a 
simple silhouette.  

Zentangles 
Zentangles are a fun way to increase 
focus and creativity. Structured patterns 
are created from a mind that has been 
freed up from the cares of the world. The 
patterns that are created are whimsical 
in nature and have been used in art 
therapy as a way to relax and help with 
insomnia. 

De Chirico inspired perspective 
Each student will be creating a 
de Chirico-inspired 
perspective piece using their 
learned 1 pt. perspective 
skills. Prior to beginning the final 
project students will be 
required to complete a 1 pt. 
Perspective Shapes Worksheet 
and will be introduced to the 
artwork of George de Chirico 
to use as their inspiration. 

Japanese Watercolour 
This watercolour lesson is aimed at 
the beginner and takes the 
student through many properties 
of watercolour and how to use 
them, via a step-by-step lesson 
that has been successfully carried 
out by most levels. It uses the art 
of Ukiyoe (Japanese woodblock 
prints) as a means to introduce 
some very basic but invaluable 
drawing and watercolour 
techniques.  

Clothing as Storytelling 
To create an article of clothing for a 
particular individual (real or imagined) 
that tells a broad story and illustrates 
rules of effective composition, and story-
telling. 
Students will understand how clothes are 
created using a pattern and "fabric 
paper. 

 



8 Ways to Use Digital Drawing in the Art Room 

You already know the foundational skills of drawing, let’s enhance them in a digital realm. Here’s 
how you can get started: 

Apps to Use 

All drawing apps are not created equal. There are many applications out there that cost money, but 
there are also some great free options. Here are four apps that provide quality options while still 
being user-friendly. Full disclosure, I have used each of these apps with my students on Apple 
devices, so I cannot speak to their productivity on Android devices. 

Procreate ($9.99 – Available on iOS) 
Tayausi Sketches (Free – Available on iOS and Android) 
Autodesk Sketchbook (Free – Available on iOS and Android) 
Adobe Photoshop Sketch (Free – Available on iOS) 

Procreate is the cream of the crop when it comes to drawing apps, but it comes with a cost. This 
program is like Photoshop on an iPad, which is why it seems to be a popular choice. However, this 
cost doesn’t always fit in our budgets to add to an entire class set of devices. From experience, the 
next best option for student use is the Tayausi Sketches app. There are some unique features to the 
app that allow you to monitor and share work by using Apple Classroom easily. 

Let’s Talk Styluses 

 

In a dream world, all of our students would have an Apple Pencil, but with a $99 price tag, this isn’t 
realistic. While there are some excellent alternative styluses for student use, as long as your 
students have one, they’ll be able to create amazing work. If you’re new to the world of digital 
drawing, start by trying out some cheap, simple styluses in your classroom.  You will get what you 
pay for, but it’s a cost-effective way to get your students creating digitally. 

8 Digital Drawing Activities to Try in Your Art Room 

As you look through this list of digital drawing activities, you might be thinking, “Well, I could do this 
with traditional drawing methods.” While, that’s mostly true, using a digital tool to help introduce 

https://procreate.art/
https://tayasui.com/sketches/
https://sketchbook.com/mobile
https://www.adobe.com/products/sketch.html
https://procreate.art/
https://tayasui.com/sketches/
https://www.apple.com/apple-pencil/
https://www.makeuseof.com/tag/apple-pencil-alternatives/
https://www.amazon.com/LIBERRWAY-Stylus-Universal-Capacitive-Samsung/dp/B0785KVX9B/ref=sxin_2_ac_d_pm?ac_md=1-0-VW5kZXIgJDk%3D&keywords=stylus&pd_rd_i=B01IHBVGOM&pd_rd_r=32a1c124-da46-4e09-abe7-a2aef7675529&pd_rd_w=iJa2a&pd_rd_wg=c6Y5u&pf_rd_p=64aaff2e-3b89-4fee-a107-2469ecbc5733&pf_rd_r=Y54VXTDEV6P3FADVHTZK&qid=1564259319&s=electronics&th=1


new drawing concepts alongside traditional methods can be more efficient with class time. It also 
allows students to create without any inhibitors. 

1. Merge Traditional Artmaking with Digital Drawing 

When it’s time to explore new techniques, students are often fascinated with the results. For 
example, exploring watercolor techniques is a rewarding experience, but sometimes we don’t know 
how to take those process explorations a step further. A perfect solution is to take a photo of a 
traditional artmaking process and enhance it with digital drawing. 

2. Teach Depth and Space 

 

Understanding foreground, middle ground, and background is essential for understanding how to 
create depth in an artwork. It can also be the weakest part of a composition when students don’t 
truly understand how to create space. Using a digital drawing app to teach this concept is a game-
changer! Since students can work in layers, they can visually see how overlapping and changing the 
size of objects can create a difference in their artwork. 

3. Bring Everyday Objects to Life 



 

Every once in a while, our students need something to refuel their creativity. This personification 
activity is perfect for that. Start by taking a photo of an everyday object and bring it to life with 
digital drawing. This is an excellent opportunity for students to explore mark-marking and familiarize 
themselves with the drawing application they are using. 

4. Monitor Your Students’ Work 

If you are using iPads with your students, you should be using Apple Classroom. Apple Classroom is 
similar to Google Classroom but is much more compatible with iOS devices. When using the Tayausi 
Sketches drawing app connected to Apple Classroom, you can see what students are creating from 
your device. This not only allows you to monitor what your students are doing, but it also allows for 
quick, easy sharing of artwork. You can easily project a student’s in-progress piece for discussion 
with just a simple tap. 

5. Teach Perspective 

https://apps.apple.com/us/app/classroom/id1085319084
https://edu.google.com/products/classroom/?modal_active=none


 

Teaching students to draw in perspective isn’t always the most delightful part of being an art 
teacher. No matter how hard we try, understanding how to use a ruler is a lost art! Choosing to 
introduce your students to perspective by using digital drawing will save your sanity, and the process 
will seem so much easier for your students. Since many of the apps have functions to turn drawn 
lines into straight lines, you can still get the beauty of a perspective drawing with the help of some 
digital aid. 

6. Create Digital Sketchnotes 

 



We know that creating sketchnotes is beneficial in the retention of student learning. So, why not try 
digital sketchnoting? Not only will students be able to swap out colors easily, but they can also 
quickly pull in images. This will help them to retain even more! 

 

See how use sketchnotes in your art classroom with ImplementingSketchnotes PRO Learning Pack.  

 

 

 

 

7. Create Bubble Letters 

 

Creating block or bubble letters is always tricky for students. Some of our students long to learn how 
to do it but get frustrated after erasing for the hundredth time. The great thing about digital drawing 
is the simple tap can make that modification of the undo button. Teaching your students how to do 
this with directed instruction will build confidence, while then allowing them to take their designs to 
the next level. 

 

 

 

8. 3-D Forms & Value 

https://theartofeducation.edu/packs/implementing-sketchnotes-art-room/


 

 

 

One of the fundamentals of drawing is identifying value and using it to create 3-D forms. The great 
thing about teaching value is that it can be taught with any medium. However, having your students 
create 3-D forms with pencil the very first time they’re introduced to the concept can be tough. For 
some students, this can take forever! Before, letting them loose with pencil, try introducing the 
concept of creating 3-D shaded forms through digital drawing first. This way if students do not 
understand the concept, they can immediately make changes. From here, challenge your students to 
apply what they’ve learned by using traditional art materials. 

Teaching digital drawing shouldn’t replace traditional drawing methods. However, it can be a tool to 
teach the same concepts in a more time-efficient way. We want our students to create. As our 
students get older, they will most likely have a phone or tablet on them at all times. If we teach 
them to use these tools for artmaking now, they’ll continue their creative ventures for a lifetime. 

Do you teach digital drawing? 

What is your favourite digital drawing application 

Abby Schukei 

 

https://theartofeducation.edu/author/abbyschukei/
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Creative and 

critical enquirers

To investigate and interpret the world around you as
a source of inspiration for art-making. 
 
To study artists who have used their view and
immediate surroundings as subject mattre for their
masterpieces 

 

 

The world from my Window

Artist Research - Brief image research in to the work of artists who have
used what is outside their window as inspiration for their artworks.
(Page 4)
 

 

 

Unit
Learning
Intention

 

 

the World from
my Window

knowledgable a

+ resourceful thinkers

 

 

Learning Activities 

Phone photography activity - set up a scene for your 'the world from
my window' artwork and photograph the scene so you can draw/paint
from it later. Take two different photographs

Page 1 

Mrs Third
inaburra school

Drawing - based on your photographs, lightly sketch up your 
'World outside my Window' scene using a sharp lead pencil

Painting - Once you have sketched your design, use
the colour palette sheets (pages 5 and 7) to copy the
colours used to your chosen artist. Choose either
Matisse or Whiteley. 

Sometimes it's hard for us to be at school in the classroom, so we have to
work from home. where ever we are, we can always be creative! 
 
'The world from my window' looks at artists who created artworks inspired
by a view outside their window - perhaps from a holiday or even from their
studio. 
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Inspiring Artists
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Brett Whiteley

'View of the Garden'

(1997) 

 

''The Window, Lavender Bay'

(1980) 

 

'Sitting Room Window, Lavender Bay' (1991) 
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the World from
my Window

 

 

Inspiring Artists
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Henri Matisse

'Open Window' (1905) 

 

'The Egyptian Curtain' (1948) 
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'Window at Tangier' (1912) 

 



ARTIST RESEARCH

 
Throughout art history, different artists have used what's
outside their windows as inspiration for their artworks. 

 
Some of these works are masterpieces, you may even

recognise them!
 

Using google,                    the artworks below to find the
following information for each piece:

- An image of the artwork
- the country the artist was born in 

- birth and death of the artist
- a two sentence subjective frame description of the

artwork (does the work feel peaceful? stressful?energetic?
mysterious? What feelings do you get when you look at the

artwork?
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research

- 

To investigate and research the work of artists who have
used the world outside their windows as inspiration in
their art-making. 
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'Girl reading a letter at an open window' by Vermeer
'Still life in front of a window' Picasso 
'Table in front of a window' Picasso 

'The blue window' Matisse 
 

Artworks



 

 

'The Egyptian Curtain' (1948) 

 

Using the artworks from Henri Matisse as inspiration,
create a drawing or painting from your window

using the same colours and style.
 
 

 

 

 

 

Art-making Task 
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'The Egyptian Curtain' (1948) 
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Matisse Shapes

Create a 'world outside my window' painting inspired by
the work of either Henri Matisse or Brett Whiteley. 
Focusing on shape, colour and line. 
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Matisse Colour Palette 

Page 6 

Use this colour mixing guide to create an  Henri Matisse inspired
painting from your window. 

These colours are very similar to the colours Matisse uses in his
paintings 
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Inspiring Artists
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Brett Whiteley

'View of the Garden'

(1997) 

 

''The Window, Lavender Bay'

(1980) 

 

'Sitting Room Window, Lavender Bay' (1991) 
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inaburra school

Create a 'world outside my window' painting inspired by
the work of either Henri Matisse or Brett Whiteley. 
Focusing on shape, colour and line. 
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Bretty Whiteley
Colour Palette 
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Using the artworks from Brett Whiteley as inspiration, create a
drawing or painting from your window using the same colours

and style.
 
 



 

 

Creating your artwork
Pull out a piece of paper from your VAPD or use a piece of plain white
paper from home 

 

 

 

 

the World from
my Window
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Create a 'world outside my window' painting inspired by
the work of either Henri Matisse or Brett Whiteley. 
Focusing on shape, colour and line. 
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Rule a 15x20 cm rectangle on your piece of paper, this will form the
border for your painting. By this time you should know which artist you
are going to be inspired by

Lightly sketch your scene, starting with the geometric lines of your
window sill to give shape and scale to your drawing. Think about using 
 shape and patterns similar to the artist you have chosen 

Clean up your line work without pressing down too hard with your
pencil, you don't your pencil marks to be too strong!

Before you start painting, check with someone at home where you are
allowed to use paints. Do you have a towel or newspaper you could put
down? Maybe put on an old shirt to project your clothes!

Using your colour mixing guides for each artist, begin filling in the 
background first, never details paying attention to colours and 
texture in your painting 

When you have finished the background, move on to the 
next 'layer of information' in your painting. Always leave the
layer on top till the end so that your details make sense in 
your painting. We always do the details last!

 

 

tips
- Don't use too much water in your painting, particularly on paper
- Always start with the background when painting, let sections dry
before starting the next layer
- Use a colour wheel (you can google one!) to help with colour mixing
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DIGITAL CREATIVES: TESSELLATE BY CODE
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M. C. Escher
Drawing hands January 1948
lithograph
Escher Collection, Gemeentemuseum 
Den Haag, The Hague, the Netherlands
© The M. C. Escher Company, the 
Netherlands. All rights reserved
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DIGITAL CREATIVES: TESSELLATE BY 
CODE WORKSHOP INSTRUCTIONS AIM

In this workshop, we will use computer code to generate 
a tessellation. We will use Scratch – a block-based visual 
programming language – to make a monochromatic rotation/
translation tessellation that looks like stacks of neatly repeating 
cubes. The pattern is made up of one shape rotated around a  
fixed point that repeats across the surface. The final pattern will 
look like this:

OUTCOME

The finished project can be viewed here.

SUPPORTED BY

M. C. Escher
Regular division of the plane no. 123 (Fish)
April 1964 (detail)
pen and ink, pencil and watercolour
Escher Collection, Gemeentemuseum  
Den Haag, The Hague, the Netherlands
© The M. C. Escher Company, the
Netherlands. All rights reserved

The NGV Digital Creatives Programs enable students to 
use digital technologies to explore, interpret, create and 
share works of art.

https://scratch.mit.edu/projects/267955006/
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STEP BY STEP INSTRUCTIONS STEP 1

Open the Tessellating cubes project in Scratch. 
(https://scratch.mit.edu/projects/269170602/#editor)

You’ll notice a single sprite that looks a bit like an arrow, called 
tile-white. If you click on the Costumes tab, you’ll see the same 
sprite with two more costumes: tile-grey and tile-black.

Return to the Code tab. Click and drag the tile-white sprite onto 
the stage.
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STEP BY STEP INSTRUCTIONS STEP 2

We want the tile-white sprite to start in the middle of the stage and 
to point downwards.

To do this, you need to make a script (this tells your sprite what 
to do). Begin by dragging the event block, when (flag) clicked, 
to the script area. Then, in the Motion blocks, click and drag 
the go to x_ y_ block so that it attaches to the event block. 

Change the numbers to x: 0 and y: 0. This will make your sprite 
move to the centre of the stage. Next, drag the point in direction 
block to the script area and change the number to 180 (90 is the 
default setting). From the Looks block category, add the switch 
costume to tile-white block to your script.
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STEP BY STEP INSTRUCTIONS STEP 3

To repeat the shape we can make a clone. In the Control block 
category, click and drag create clone of myself to the script area 
and add this to your line of block codes. 

Next, drag the motion block turn (clockwise) _ degrees and 
change the number to 120. 

We want the clone to be a different colour, so click and drag the 
next costume block from the Looks category.

We want to repeat this set of instructions three times. In the 
Control block category, click and drag the repeat block to sit 
underneath the switch costume to tile-white block, as shown in 
the image below. Now change the number to 3 (to repeat 3 times).

We have created the shape for our tessellating pattern.
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STEP BY STEP INSTRUCTIONS STEP 4

We now want to make the shape repeat in a column by changing 
the vertical axis, which is the y axis. 

Let’s start by moving our shape to the top of the stage. Change 
the initial y coordinate to y: 200 in the go to x:0 y:0 block (this 
should be the second code block in your script). Next, click and 

drag the motion block, change y by to the end of your script.  
Set the number to -66.

Wrap another repeat block around the repeat 3 and change y 
blocks, as shown. Change the repeat number to 6.  

Click the green flag to see your shape repeat 6 times!
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STEP BY STEP INSTRUCTIONS STEP 5

Operator 
Now we are going to make the next column, but this time we 
are starting from the bottom and going up. First we will reset the 
starting point using an operator block (Operator blocks script 
maths operations). 

Begin by adding the motion block: go to x: y: . In the operator 
block category, drag this block  to sit inside both the x 
and y brackets. Next, add the motion blocks x position and 
y position. Modify the equations to read (x position + 57) and 
(y position + 33)

Your script should look like this:

To make your shape repeat vertically (going up), copy the series 
of blocks created in Step 4 and add them to your script. This time, 
change y by 66. Your shape should tessellate up and down in 2 
columns, like so:



9

STEP BY STEP INSTRUCTIONS STEP 6

Variables 
We want to fill our stage with this tessellating pattern, so now  
let’s reset our starting point to the edge of the stage, like so:

To continue the pattern, you could repeat the same steps, but 
there would be a lot of blocks of code.

Instead, we can make the program recognise odd and even 
numbered columns and change the action based on that. Go to 
the Variables category of blocks. Click Make a Variable and give 
this any name. Be sure to click the option: For all sprites. 

You will be using the Set columns to 0 and Change columns 
by 0 blocks from the Variables category. Set the number to 1 for 
each block. Click and drag each block to your script, as shown:
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STEP BY STEP INSTRUCTIONS STEP 7

We want odd numbered columns to form downwards, and the 
even ones, upwards. 

We can use an if/else Control block to differentiate between odd 
and even columns. If our column variable is odd, the y value is 
minus (–) and if it’s even, y is positive (+).

You will need to create a series of blocks to tell the program: ‘if the 
column is an odd number, place the next clones down by 66 each 
repetition, otherwise, place them up by 66’. 

To achieve this, you will need to use these blocks: 

(mod means modulo, which is a way to find every second column 
(1, 3, 5 etc.))

!
HANDY TIP
It may help to find these blocks and place 
them in your script area separately.

Arrange the blocks and add the numbers, as shown:
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STEP BY STEP INSTRUCTIONS

NOW USE WHAT YOU HAVE LEARNT  
TO MAKE YOUR OWN TESSELLATION!

STEP 8

Now, we are going to replace some of the code blocks used 
earlier. This will simplify the code and make your tessellation 
come to life! 

Remove and delete the blocks as shown below. 

Add your if/else series of block codes, from step 8, and the 
repeat 10 block, like so:

Test your code to see if it works. 



Places and Spaces    Year 8 Art 
 
For as long as mankind has lived in houses and buildings they have featured in artwork.  From 
as far back as the earliest civilisations, humans have drawn or painted their built environment.  
Here is an example of a painting from the Roman times found in Pompeii.  Over 2000 years 
ago a volcanic eruption covered the city with ash and lava, sealing it from the outside world. 
When archaeologists found them last century they were remarkably well preserved.  This 
picture tells us much about their life and society.  What can you see in this picture that tells us 
about life in the Roman Empire 2000 years ago? 
 

 
 
Australian Artists have also represented the built environment in their artwork.  This painting by 
John Bracks called “Collins Street at 5pm” tells us about life in Melbourne in the 1950s.  The 
buildings provide the backdrop for the people walking through the painting.  What do you 
think the artist is trying to tell us in this painting? 
 

 
 

The domestic suburban home has been the subject of many artists works in contemporary 
Australian art.  Howard Arkley completed many paintings of suburban houses using bright 
colours.  The technique used to achieve the smooth but blurry effect is called airbrushing.  The 
paint is applied with an pen that blows the ink onto the canvas – much like an aerosol can. 
 



           
 
Stencils are used to apply texture as seen in the example on the right. 
 
The suburban home is the subject of the next example which is a sculpture made out of wire.  
You can see this example on the highway to Geelong. 
 

  
 

 
The last three examples use the Perspective drawing technique to give the illusion of three 
dimensions in the pictures.  It is this technique that communicates the volume and form of the 
building. 
 
Perspective Drawing 
 
Perspective drawing use converging lines that recede to vanishing points on the horizon line.  

 Two point perspective use vertical lines and lines that converge to two points on the 
horizon line. 

 
 

 
 



 
 
In Two Point Perspective the object is drawn from an angle so that both sides can be seen.  The 
sets of receding lines from each side converge to one of the vanishing points on either side of 
the object. 
 
You can change the view of the drawing by raising or lowering the horizon line.  If the horizon 
line is high on the page your picture will assume an aerial perspective (looking like it was seen 
from the sky).  If the horizon line is in the middle of the page it will appear at eye level.  If your 
horizon line is low on the page it will look like it was seen from the ground up. 
 
In his assignment you will use perspective drawing to generate illustrations of houses to be 
developed into a ceramic tile artwork. 
 
House Illustration. 
 
For this topic we will look at the suburban landscape around the school.  We will sketch and 
photograph a houses in the local environment, later using perspective drawing to help us make 
the house appear three dimensional. 
 

1. Take your sketch book and a camera on a walk through the local area, selecting a 
house to be the subject of your artwork.   

2. In class begin your perspective drawing by drawing the basic shape in two-point 
perspective.  Your teacher will help you with this.  Ensure the basic perspective shape 
you make is in proportion to the shape of the house you have selected.  Follow the 
process below 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

3. Once the basic shape is achieved you may start to add detail such as roofing, windows, 
doors.  See your teacher for details, however you must use the vanishing points when 
placing this information in your drawing. 

4. Detail your drawing with plants, pathways and fences.  Include some rendering of 
surfaces to make the drawing more realistic.  For example try to render surfaces to 
emulate weatherboard or brick depending on the surface of the house you are drawing. 

5. Use the art elements of colour and texture to render the surfaces in your picture. 
6. Outline shapes and add pattern with fine-liner to strengthen your composition. 
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Establish a HORIZON LINE including vanishing 
points on the horizon line at either side. Draw a height line of the closest corner 

   

Converge lines to vanishing points on either side Place vertical lines to indicate the width and depth 



 
Ceramics: Tile construction. 
 

1. Each student will produce a tile of approximately 15 x 10 cm.  The tile will include a  
relief sculpture of their house placed on it.  A relief sculpture is where a flat surface is 
either added on to or cut away to depict a pictorial illustration.  Have a look at the 
Greek Marbles from the acropolis, in the British Museum for further study. 

2. In groups of three, students will roll out a slab of white hand-building clay and cut it to 
the correct proportions. 

3. Using hand building tools students transfer the composition from their drawing in their 
sketchbook to the clay using sgraffito techniques (making marks in the clay by scribing 
into the surface). 

4. Aim to create a variety of surface textures that are discernibly different from each 
other.  This will add interest to your tile. Test different techniques to represent the 
surface of brickwork, foliage etc. 

5. When complete leave to dry before bisque firing 
6. When your tile has been bisque fired, colour with under-glaze colours and oxide the 

cracks to support the line work in your design. 
7. Cover with clear glaze and place in the glost firing area. 

 
Presentation. 
The presentation of the tiles mounted in a line (like a streetscape) on ceramic sheeting will 
enable the class work to be displayed together and secured to a wall around the college. 
 
 
Reflection. 
 
Discuss your use of the Perspective Drawing Technique in the drawing exercise.  Was it 
effective? Why? 
 
 
 
 
 
How did your image transfer to the ceramic tile?  Was this successful? Why? 
  
 
 
 
 
If you were to do this project would you do it differently? Why? 
 
 
 
 
 
 
 
 
 
 
 
 



Description of the exercise 

Find a simple object that isn't completely solid, such as a stool, a Windsor chair, a 
half-open pair of scissors, etc. With this object in front of you, draw the "holes," 
not the object (draw the outlines of the spaces where the object is not, instead of 
drawing the object itself). Each drawing should mostly fill a piece of 8.5" x 11" or 
larger paper. 

links to examples below  

  

 
Francesca 
Albertazzi 

  

 
Francesca 
Albertazzi 

  

 
Francesca 
Albertazzi 

  

 
Stephen Kidd 

  

 
Vanessa Atherton 

  

 
Daniele Guevara 

  

 
Daniele Guevara 

  

 
Stephen Kidd 

 
Negative Space Drawing - What is Negative Space? 
In negative space drawing, instead of observing the positive shape of an object, you draw the shape of the 
space around the object. This may include any background detail or pattern, or it may be drawn as a simple 
silhouette. In many drawing books, you'll find an example which begins with drawing an outline of the object, 
and shading all around it. Although it is a silhouette, this is NOT correct negative space drawing. As you 
draw the outline, you are doing a POSITIVE drawing - focussing on the positive spaces - the solid shapes of 
the object.  

The in-progress example below has been drawn that way, looking at the shape of each part of the object, 
and drawing its outline, then shading. This method will not help you achieve the objective of the negative 
space drawing exercise, which is to understand the shapes and spaces around an object. 

 
Negative Space Drawing - Observing Shapes and Spaces 
The correct approach to negative space drawing involves observing the shapes formed between different 
parts of the object, or between one edge of the object and a boundary. By drawing the background spaces 
or shapes between the edge of the object and the opposing edge or boundary, the positive form of the 
object is left 'undrawn', resulting in a correct negative space drawing. This is the reverse of normal positive 
space drawing, where you would be looking at the form and drawing its edges.  

http://www2.arts.ubc.ca/TheatreDesign/crslib/drw04/negfa1.htm
http://www2.arts.ubc.ca/TheatreDesign/crslib/drw04/negfa1.htm
http://www2.arts.ubc.ca/TheatreDesign/crslib/drw04/negfa1.htm
http://www2.arts.ubc.ca/TheatreDesign/crslib/drw04/negfa2.htm
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In the in-progress example below, note how a sketched border closes off external shapes. The stripes in the 
background cloth allow the observation of small shapes which add up together to reveal the silouette of the 
object. The most obvious example of clear negative spaces in this drawing are the arches and triangles, 
which are easy to observe. 

Applying Negative Space Drawing 
Seeing negative spaces correctly is a skill worth developing. Negative space is used a great deal when you 
want to avoid outlining and create true value drawing. It is needed when you have a texture like light-colored 
hair or grass, when you need to focus on the dark shadows behind and underneath the strands. The 
'foreground' - the positive shapes of light hair or grass - are 'left behind' as white paper while the shadows 
and darks are drawn with dark charcoal or pencil.  

A sound understanding of negative space drawing is critical for watercolor painting, as a watercolor is built 
through a progressive overlaying of negative-space areas, working from light to dark.  

In the photograph below, note how the red-outlined dark areas lock together to reveal the form of the 
foreground shapes of the leaves.  
Focusing on the leaf forms is fine for a line drawing, but if you want a shaded value drawing, you'll need to 
observe the negative spaces as shown, so that you can leave behind the positive space, drawing the leaves 
lighter, and leaving the white edges and veins of the leaves clear. 
 

Negative Space Drawing Exercise 

Perceiving the shape of a shape: The Positive Aspects of Negative 
Space. 
The left hemisphere of the brain can cope with naming objects, but it is not well equipped 
to deal with empty spaces. It can't name them, recognise them, match them with stored 
categories or produce ready-made symbols for them.  

One way of viewing negative spaces are to place objects inside a rectangle drawn on a 
piece of paper then draw the shapes around the objects.  

Another method is to cut apart a magazine photograph or photocopy a drawing by a 
master artist. Reassemble the negative space pieces on a sheet of black paper to observe 
the outline of the original object.  

To help you view and draw negative spaces, you will need a viewfinder. Take a piece of 
cardboard and cut out a rectangle in the center in the same proportions as the paper. The 
rectangles should be about 1" x 1.25".  

Hold the viewfinder in front of your scene (for example, a chair), preferably with one part 
of the main object in the scene touching the edge of the viewfinder. Now direct your gaze 
at one of the negative spaces rounding the object and observe the shapes. Make a drawing 
of the negative spaces.  



 

 

Activities 
1. Cut out picture from magazine, book photocopy, famous artwork. Look for 

negative spaces. Draw, sketch etc.  
2. Make a view finder with cardboard. Draw the negative spaces of three views you 

see in the room. 
3. Look at Artists who use negative space 
4. Look at art forms which use negative space.  
5. Create your own  



Zentangles - Extravagant Doodles! 

 

Zentangles are a fun way to increase focus  your 

mind by using creativity. Structured patterns are 

created from a mind that has been freed up from the 

cares of the world. The patterns that are created are 

whimsical in nature and have been used in art 

therapy as a way to relax and help with insomnia. 

The Zentangle art form and method was created by 

Rick Roberts and Maria Thomas and is copyrighted. 

See the links below for their website.  

Materials: 

Micron ink pens such as Sakura or Ultra-Fine Point 

Markers. 

Sketch pad tiles or Drawing Paper cut to size. 

Drawing Pencils 

Optional: 

Zentangle Apprentice Classroom Pack 

Strathmore Zentangle Kit 

Acid-free Paper Tiles 

Directions 

1. Start with a 3.5" piece of paper. With a pencil put 

a dot in each corner. 

2. Now make a "frame" by connecting the dots. They 

do not have to be a square. 

3. Now create a "string", separate the frame with a line that traditionally is continuous, this is what 

make the Zentangle look complicated. 

4. Using a sharpie use different textures to fill in the sections on your Zentangle patterns. See 

attached Zentangle patterns. 

Illustrated Letters: 

You can do illustrated letters or Mandalas on black paper (interdisciplinary history/culture) using Gel 

Pens. The black paper really makes colors pop. This works well with making the trading cards. 

Trading Card Idea: 

Create approximately 20 Zentangle trading cards. To swap with your friends. They can be laminated 

or made from heavier card.. Make them 6x9cms to be the size of playing cards. 

 



 

Experimenting: 

"I tested ultra fine sharpies with smooth bristol board for the Zentangles and it worked great. 

Starting with 7 inch (17.8cm) squares on first day for grades 3 and 5. I have packets of pattern 

formation samples that I will show on whiteboard and they will have at their table. You know how 

some kids just can't get the idea of how to start a pattern andmake it more complex without 

something to actually copy first. Once they copy a few, they GET IT. I also encourage walking around 

and looking at what others are doing if they get stuck. By the time they get back to their table, the 

ideawill become their own anyway. We once did an entire backdrop (HUGE) for Alice and 

Wonderland like this... a zillion years ago in a former life, lol. It was awesome. Kids lay on the floor to 

draw on big taped together rolls of craft paperthe length of the room and about 8 feet (2.43 m) tall. 

So fun. It was amazing when it was finished." - Linda Woods 

 
Links: 

Zentangle.com - This site includes a gallery, glossary, FAQ, newsletter, and how you can 

learn more. 

Tanglepatterns.com - With patterns and guides. 

Zentangle Blog - This blog includes beautiful colour examples, the latest news, ideas, 

and videos.  
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DeChirico Inspired Perspective lesson
Submitted by: Stephanie Royko

Willoughby Eastlake North High School

Title of Lesson: DeChirico Inspired Perspective lesson

Grade level / Age: High School, Grades 9-12

 

Goals / Objectives:

The students will be able to discuss the artist

George de Chirico.

The students will be able to draw using correct 1

point perspective.

The students will be able to apply marker

techniques to help create the sense of depth in a

perspective drawing.

The students will be able to apply a warm or cool

color palette using chalk pastels to achieve value

and blend colors.

Materials Needed:

Pastel Paper

Chalk Pastels

Drawing Pencils

Rulers

Kneaded Rubber Erasers

Sharpie Fine Point Markers, multiple thicknesses

Reference images of trains and architecture

Lesson Description:

Each student will be creating a de Chirico-inspired

perspective piece using their learned 1 pt. perspective

skills. Prior to beginning the final project students will be

required to complete a 1 pt. Perspective Shapes Worksheet

and will be introduced to the artwork of George de Chirico

to use as their inspiration.

 

Assignment:

Step 1: The class will review a PPT on 1 Pt Perspective

basics. (How-to, vocabulary, materials, etc.) The students

complete a graphic organizer during the presentation.

 

Step 2: Students will complete a 1 Pt Perspective Shapes

Practice Worksheet. I also have the students create a light

source and apply value to their shapes as a review and we

discuss perspective shading.

 

Step 3: The class will be introduced to the artwork of George de Chirico

About de Chirico

Elements within his work

1 pt or 2 pt?

Review: How to create Dominance

How to create mood through color palette

Objects often seen in de Chirico's work such as archways, architectural facades, piazzas, fountains, locomotives.

 

Step 4: Final "de Chirico" Project Introduced

1. Students will begin by completing the thumbnail worksheet. I provide students architecture packets as reference for

inspiration. These include different types of buildings, columns, windows, doors, etc.

Mandatories for the final perspective drawing:

*** MUST INCLUDE THE FOLLOWING:

Incredib le Art  Home

Pre-School  Lessons

Elementary Lessons

Jr./Middle Lessons

High Sch.  Lessons

Col lege Art  Lessons

Subst i tute Lessons

Art/Drama Lessons

Art  Act iv i t ies

Art  Lesson L inks

Cartoon Lessons

Fi les for  Teachers

Submit  a Lesson

Art Class Lesson Plans Sketch Art Drawing and Painting
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Correct 1pt Perspective(or 2 pt for advanced students#

Architectural facade's

Archways

Locomotive

Long shadows

Object of students choice- deChirico often included random

objects to help develop non sequitur. Students are asked to do

the same.

 

Step 5:

Apply

Marker

Outline

Discuss foreground, middle ground and background

Varying line widths to create depth and illusion of perspective.

 

Step 6: Introduction to Chalk Pastels and practice exercise

How to create value

Gradually build value/color

Blending

Clean edges

 

Step 7: Students apply pastels to final de Chirico Drawings

Students use either an all warm or all cool palette, based on their selected pastel paper color. #cool = cool, warm =

warm)

Students apply a full range of value and blend colors.

 

Step 8: Critique and Evaluation

Class Critique

Self Evaluation

Project Submission and Completion

 

Assessment(s):

See attached Rubric.

National Visual Arts Standards Covered): Grade 9-12 Visual Arts

Standard 1

Understanding and applying media, techniques, and processes

Grade 9-12 Visual Arts Standard 5

Reflecting upon and assessing the characteristics and merits of

their work and the work of others.

 

Resources
The Art of Perspective: The Ultimate Guide for Artists in Every
Medium - The Art of Perspective offers simple but powerful

techniques for achieving a convincing illusion of depth and

distance, whether it's a few inches in a still life or miles in a

landscape.

Perspective Made Easy - In twenty chapters, from simple to

complex, the author explains the basics and not-so-basics of

perspective drawing. He includes suggestions on how to make

your drawings a lot simpler, drawing methods for observation and

space division, and a "Problems" section with exercises that will

help you apply what you just learned.

Perspective Without Pain - Imagine perspective without pain... no T-squares, complicated equations or mechanical

terms... just simple instructions and hands-on exercises to teach you how to create a sense of depth in your drawings
41
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and paintings. Here Phil Metzger give you clear-cut guidelines in everyday terms--with a lot of friendliness and a little

humor tossed in along the way.

Perspective for Artists - Enjoyable, profusely illustrated guide covers depth, perspective of sky and sea, shadows, and

many more topics not usually covered. 391 diagrams, 81 reproductions of drawings and paintings.

 

Other Perspective Lessons on IAD

Perspective Drawing - This middle school lesson page has several lessons on perspective.

Illusion of Depth - This elementary lesson focuses on making things look near and far.

When the Giant Came to Town - This fun elementary lesson uses fantasy to make perspective interesting.

Painting Perspective Tempera - This middle school lesson uses paint in perspective.

How to Draw a House in Two Point Perspective  - This PDF document is a great handout when teaching

perspective.

Linear Perspective - This middle school lesson is an introduction to one point perspective.
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Japanese Ukiyo-e Watercolour 
 

 

 

There are two aims in this lesson; to improve drawing 

production and to get used to the properties of 

watercolour. The former is achieved by various means to 

encourage good observation, and to draw without 

questioning what you are drawing. 

 

This watercolour lesson is aimed at the beginner and  

takes the student through many properties of watercolour 

and how to use them, via a step-by-step lesson that has 

been successfully carried out by children as young as eight 

and nine years old. 

 

Materials Needed: 

Plain printer paper, 300g, Drawing Pencils, Magic Rub 

Erasers, Palettes, Watercolor,  Brushes in size 6 and 10 for 

preference. Also kitchen paper (paper towels) and a Pencil Sharpener, White gel pen,  

 

Instructions: 

The reason the subjects in the prints are suitable is that the lines and shapes are very simple, and the 

colours are flat, with no toned or highlighted areas. They are also very attractive and in the public 

domain. 

You may see this as painting by numbers. You'd be right. But please remember that you can learn a 

huge amount in the studio, gaining knowledge that you can take into the field when you are 

sketching. All this practice will make those fleeting shadows, those moving people, so much easier to 

capture in real  life. Think of it this way: there is so much to learn when you are drawing or painting 

that it is imperative that as much knowledge as possible should be second nature to you, and in-

studio practice, and copying the masters, is a great way to get this knowledge. 
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Outline and Palette 



 

 

 

Make a wash for the background colour., always remembering that the lightest colours go on first. I 

used Yellow  Ochre with a touch of Cobalt Green Dark and an even smaller touch of Burnt Sienna. 

You must paint swiftly: it's important never to apply extra paint when the paint is half-dry, but only 

when soaking wet or completely dry. I also didn't take the paint to the edge fully as it is difficult to 

rectify afterwards, so always paint a bit further out than you think you'll need. 

 



It's time to add the first layer 

of the hair colour. I use Payne's Grey, which is a lovely dark shade of blue- grey with none of the 

flatness of black. It's a great substitute for black, and infinitely nicer in my opinion, but this will only 

become clear when you've put on a few layers. 

I decided I wasn't mad about the background colour I chose, so I made a second wash, this time with 

more Cobalt Green Dark. Remember only to apply it when the first layer is bone dry  and remember 

to paint swiftly. 



 

Paint a a nice even second layer and even a third  layer of Payne's Grey onto the hair and mirror, 

making sure the paint is completely dry between layers. The fine lines of hair which you've marked 

in ink won't be seen at the end, which gives you an idea of how dark you'll be going. 

I painted an extra layer of colour mixed from Burnt Sienna, Yellow Ochre and a tiny touch of Cobalt 

Green Dark for the background of the mirror. 

I painted some very fine lines on the lighter stripes on the kimono. I kept an eye out for anything I 

may have missed it here, it was a tiny corner of the coral-coloured part of the kimono. I also added 

another layer of the dark reddish stripes on the kimono, to increase the contrast. 



 

Add one or two more layers of Payne's Grey. You want to be only just able to see the lines of hair 

that you've drawn. The darker the colour, the better the contrast. 

When it's all dry, you can pick out a few lines of hair in the coiffure with a white gel pen. Do the 

same for the lines on the mirror, using the line drawing as a guide if you can't see the lines under the 

Payne's Grey. Check for any other omissions I had left out a line on the kimono and you're all done. 

Here's the original beautiful woodblock print by Utamaro. I didn't put in the lovely calligraphy but it 

does look nice, give it a go if you feel like it. 



Clothing as Story-telling 

 

 

Goal: 

To create an article of clothing for a particular 

individual (real or imagined) that tells a broad 

story and illustrates rules of effective 

composition, and story-telling. 

 

Materials Needed: 

Tyvek/paper/fabric 

Several basic clothes patterns, pin, Thread 
and needles. 

Images of artistic clothing and websites that 
explain the history of clothing. 

Fabric Glue 

Rubber Cement 

Wooden hangers 

Fabric Paint and Brushes 

Computer for gathering and Printer for printing images. 

Website blockposters.com to print images in large sizes. 

Cloud clay, found objects, anything!! 

Images of Robert Rauschenberg 

 

Lesson Description: 

 Brainstorm in which article of clothing you wished to create. 

 Go over the ideas of effective composition. For instance, one image probably needed 

to be larger - a focal point, make the image original. 

 As you chose your person and the article of clothing, ask- 

 Is this piece was working – are the tools of composition used effectively. Also, think 

ahead as to what steps should come before others. 



 Use a pattern or your own clothes as a guide. Cut out the clothing shapes and staple 

or glue together.  

 Use paint, collage and found objects to add to your piece.  
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Humanities and Social Sciences (HASS) 
What is HASS? 

HASS stands for Humanities and Social Sciences. This learning area includes subjects like history, geography 
and civics and citizenship. It is a good learning area to discuss with your child because it links to the people, 
places and governments that shape our lives.  
 
There are 10 HASS activities in this book. Each one has:   

• Title – to give you an idea of what it might be about. 
• Conversation starter – some questions to guide you when you start.   
• Activities you can choose from and/or change.  
• Definitions that explain important concepts. 

 
Students can do the activities in many different ways. Mix and match them to suit your child’s interests or 
needs.   

 

How do I support my child? 

Read through the Conversation Starter questions with your child. It will help them if you talk about the 
activity before they get started, to help them think about the question. Help them to choose which activities 
they want to do. 
 
Then children can work independently.  
 
Get together with them again once they have worked through the activity so that they can discuss their 
thinking with you.  

 

What resources do we need? 

The activities are designed to be completed without textbooks or the internet. Of course, if you have other 
resources they will add to the experience for your child. The internet is a wonderful resource, as are books 
- pull out your atlas, maps and any reference books that you have at home.  
 
People are a wonderful resource as well, especially older family members who have experienced a rich life 
and have lived through major events. 
 



 

 

Humanities and Social Sciences 
Year  

1.  Past and Present 

Conversation starter: What has influenced some of our civilisations today? What is one major historical event 
that has influenced where you live or the people who live there? 
(Draw a t chart to show past and present civilisations. List events that have influenced and describe how/why? 
E.g. Past - Romans – aqueducts, sanitation. Present – Water pipes to and from homes, Garbage trucks taking 
waste away.) 
(Write a news report or play or cartoon to show one important influence from the past until today.) 
2. Creating a Primary Source 

Conversation starter: What is a primary source? What in my household would I describe as a primary source and 
why? (Find a primary source or create one) 
(Primary sources are from the period and are, in some way, a part of the event or issue being studied, eg a sword 
that has a soldiers initials on it) 
(Analyse your source and decide how you will present this analysis and source to your family.) 
(Source analysis questions – What is the source object? What sort of information is in the source OR what is its 
size/features? what it is made from? Does it have identifying marks? Who wrote or made it? When was it made 
or produced?) 
3. Planning a time capsule - Popular Culture 

Conversation starter: What is the popular culture of your age group? What would you add to a time capsule 
from the last 5-10 years? How does this represent your age group? What would you write to the students who 
will be your age in 50 years of your experiences? 
(Popular culture: culture based on the tastes of ordinary people rather than an educated elite.) 
(Write the list of things you would include and describe why it is there. Then write a letter to either yourself 50 
years OR to a teenager of that time period.) 
4. Tourist Brochure – Promote your favourite NT Holiday destination/place 

Conversation starter: Where is the Territory is the best destination/place to holiday? What makes it the best 
place to holiday? Who would you advertise this place to and why? 
(Write a list of the things that make this place great to visit. Design and make a brochure or a book size poster. 
Draw each of the things that make it great.  Persuade your target group to go here. Use lots of words to make it 
sound amazing.) 
5. A Plan to decrease food waste 

Conversation starter: What is your current food waste use like? What is the most common item thrown away 
that is food waste? Where does it go? 
(Plan to decrease one type of food waste or as many as you like. E.g. Sweet potato skin – wash thoroughly then 
peel the skin and bake in the oven as chips, Lemon grass roots – after cutting of the root section place into a ¼ 
glass of water and wait for roots to sproat then plant in the garden, Compost Heap....Write a home plan to help 
everyone in your household to reduce food waste. Share with the family.) 
6. Lobby Group 

Conversation starter: What is a lobby group? Why does Australia need people to lobby government? What 
would your family lobby the government to do?  
(Choose an issue you or your family feels strongly about – share this with your family.) 



7. Social Media – changing how we vote? 

Conversation starter: How has social media changed how different countries vote/or Australians vote? Has there 
really been any change? What else could be responsible for this change in how we vote? 
(Write a persuasive text to proof your view on this issue. What do you believe and why? Find out what your 
family thinks.) 
8. NT Election - August 2020 

Conversation starter: The Territory has just had a change on opposition from the Country Liberal Party (CLP) to 
Territory Alliance. In August 2020 there will be the whole of Territory Election. What are the key issues going to 
be? How will politicians get their messages out? How will people vote? 
(Write about what you think the key messages for politicians will be and sell one key message to your family.) 
9. 2020 and beyond – predicting the new jobs 

Conversation starter: Jobs have been changing for a long time. Some jobs are much more mechanised or have 
more technology used than ever before. What new types of jobs will be needed in 2020? What skills will people 
need to perform? How will we prepare ourselves? 
(Write a job title and job description for a new job in 2020. Describe the job – what technological skills will you 
need, will you need to work in a team, will you need to use a computer to write programs, will you need to have 
empathy...) 
10. Trivial Pursuit  

Conversation starter: What topic or favourite subject do you know most about?  
(Choose one and write Questions and answers. E.g. Favourite Topic -Game of Thrones, Pet Snakes, Raising 
Chickens, Gardening...Make up Q and A cards. Ask yoyr family to do the same on their favourite topic. Play. You 
are the quiz master.) 
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Science 
This book has Primary school level science activities for your child. The activities draw from the Australian 
Curriculum Science standards. 

 

How can I support my child? 

Science is all about exploring the world around us - observing, asking questions and seeking explanations. It 
is important for children to understand that science relies on collecting accurate results and working out 
what they mean.  

Before doing an experiment or making observations, read through the activity with your child. Ask your 
children what they think will happen and why! Encourage your children to ask questions and make careful 
observations about what they see, hear and smell.  All these science activities can be done at home and do 
not need specialised science equipment. 

Here are some simple family activities that are linked to science. 

• Collect and cook bush medicine 
• Go for a walk and collect bush tucker that is in season 
• Look at the weather forecast and compare it to what is happening outside. Is it raining, windy, sunny? 

What seasonal winds are blowing? 
• Look for freshwater in creeks and trees (not from the tap). Check the tides and look at the moon. 
• Look at the stars and tell stories about them. 
• Do some exercise and then measure your heartbeat. Compare it to other people’s. 

 



  

Lesson Plan: Simple Submersibles (120 minutes) 

This resource provides all you need to know to run your own Simple 

Submersibles workshop in your classroom, similar to those run at the Ian 

Potter Foundation Technology Learning Centre in Canberra, and aligns 

with the innovation process. 

Simple Submersibles explores the concepts of buoyancy through a semi-

structured, hands-on building activity. The activity is staged, with each 

new challenge building on the last. This allows students to progress from 

simple predictions of what will float and sink to creating a neutrally 

buoyant submersible from simple materials. 

This lesson focuses on the Make, Try and Refine segments of the 

Innovation Process. Submersibles are best described as continual 

“works-in-progress” or prototypes. They require precision and refinement, and places for changes are 

best discovered through frequent testing. 

You can find more activities, lesson plans, and information about the Innovation Process at the Teacher 

Resources section of our website at www.questacon.edu.au. 

Activity Objectives 

Students will work in small groups (2-3 students) to create unique submersibles that are neutrally 

buoyant in water using simple materials and tools such as card, string, masking tape, scissors and hot 

glue – whatever is cheap, recycled and accessible!  

 

Each challenge will get progressively harder and students are encouraged to continually refine their 

submersibles due to added restrictions or alternate materials (see extension challenges below).  

http://www.questacon.edu.au/


 

Materials and Tools 

 Clear storage tubs to test submersibles in water (buckets or full sinks will also work) 

 Rags and paper towel 

 Building materials that float or sink, e.g. balloons, paddle pop sticks, wooden skewers, dowel, PET 

bottles, plasticine, straws, pipe cleaners, CDs, nuts and bolts, paperclips, pipettes, cotton reels, 

plastic or polystyrene cups, core flute, anything else you have in large quantities 

 Water resistant joining and sticking materials (hot glue, string, twisty ties, rubber bands etc.) 

 Scissors 

 Extension materials: syringes & plastic tubing to fit (these can be substituted with a submerged 

balloon and a straw to fill it with air), aspirin tablets, magnets 

Lesson Outline – 120 minutes 

The below lesson outline provides an overview of workshop elements.  

 

Please ensure you follow your school WH&S procedures while conducting this lesson.   

 

Introduction  

(10 minutes) 

Introduce the Innovation Process, tools, materials and workspace. 

 

The challenge will be introduced in stages. You might like to begin by introducing a 

few basic ideas about buoyancy i.e. density. See our short activity “Does Fruit Float.”   

 

You may choose to discuss some examples of submersibles (i.e. Deepsea 

Challenger). 

Buoyancy 

discovery 

(5 minutes) 

Lay out all the building materials on a table. 

 

Challenge 1: Scavenger hunt. Ask students to find three objects that they believe 

will float, three objects they believe will sink and three objects they’re not sure 

about.  

 

Ask students to test their predictions in the tubs of water. 

 

Discussion: In small groups or as a class, students discuss their findings (i.e. What 

were their predictions? Which discovery surprised them?) 

Buoyancy 

application 

(15 minutes) 

Instruct the students to split into groups of 2-3.  

 

Challenge 2: Build a raft. Ask students to build a vessel that floats using at least 

some of the objects they tested in the scavenger hunt.  

 

Students may wish to supplement their building materials with more building 

supplies. 



 

 

Negative 

buoyancy 

discovery 

(10 minutes) 

Challenge 3: Sink your raft. Challenge students to now submerse their floating 

vessel. 

 

Many will add materials that have negative buoyancy to counteract the materials 

with positive buoyancy. 

 

Discussion: You may wish to discuss other methods of making the rafts sink (e.g. 

putting a hole in the hull, changing orientation). 

Neutral 

buoyancy 

discovery + 

application 

 

(40 minutes) 

 

Once the students have sunk their vessel, introduce the concept of neutral 

buoyancy (objects that neither float nor sink but maintain a fixed position in the 

water column). Some real life examples include fish swim bladders, and SCUBA 

divers’ buoyancy control devices. 

 

Challenge 4: Neutral Buoyancy. Challenge students to make their vessels neutrally 

buoyant 

 

Helpful tip: Achieving neutral buoyancy is difficult and may take significant tinkering. 

If students are struggling, you can offer them a syringe filled with air as a swim 

bladder. This makes fine tuning their submersible relatively easy by adding or 

subtracting small volumes of air. 

Extension 

Activities 

(allow 20+ 

minutes for 

group success) 

There are a number of extension activities that can be tailored to the individual 

groups and their designs, such as: 

 Controllable buoyancy: Introduce a second syringe or some aspirin and 

challenge students to create a submersible that floats or sinks on command 

 Introduce fluids of different density e.g. oil – to be used in the submersible 

Wrap up 

(Allow 25 

minutes for 

reflection and 

pack up)  

 

Design Sharing: Share design approach, successes and challenges, and encourage 

class reflection as a group. Facilitate questions and discussion on workshop, 

including: 

 Was testing important during the design phase? 

 What would you do differently next time? 

 If you were to build this full scale what materials could you use? 

Submersible deconstruction: recycle as much material as possible. 

 

Further Investigation 

Real-world examples that face the challenges of neutral buoyancy include NASA’s Neutral Buoyancy 

Laboratory, and Australia’s Deepsea Challenger (videos available on YouTube using search terms 

“National Geographic Deepsea Challenger Descent” and “Astronauts NASA Neutral Buoyancy Lab”). 

Students can investigate the advantages and disadvantages of the different submersibles, including 

remotely operated vehicles (ROVs), autonomous underwater vehicles (AUVs) and human occupied 

vehicles (HOVs).  

https://www.youtube.com/watch?v=Y2tm40uMhDI
https://www.youtube.com/watch?v=BRPb0J8lZcY


 

Other examples, such as fish swim bladders, free diving, icebergs in water, and the impacts of water 

temperature on buoyancy (e.g. hot water vs cold water) are areas for exploration. You may also like to 

accompany your Simple Submersibles lesson with our ‘Does Fruit Float?’ activity.  

Curriculum Links  

Our resources provide a framework for classroom activities and lesson plans that link to the Australian 

Curriculum in both the Science, and Design and Technology streams. Some of these curriculum links are 

highlighted below. 

 

Science Inquiry Skills Science as a Human Endeavour Science Understanding 

Science Inquiry Skills are 

incorporated across all year 

levels by encouraging 

questioning and planning, 

planning and conducting, 

processing and analysing data 

and information, evaluating, 

and communicating. 

 

 

If this lesson plan is extended to 

research and discuss the 

applications of submersibles, 

where and how they are used in 

society (e.g. ocean exploration, 

research, film production), it 

links to the Science as a Human 

Endeavour Strand.  

 

ACSHE161, ACSHE228, 

ACSHE192, ACSHE230 

As well as investigating the 

physical forces of gravity, if this 

activity is extended to research 

and discuss motion, buoyancy 

and/or transfer of energy it links 

across various aspects of the 

Science Understanding Strand. 

 

ACSSU076, ACSSU043, 

ACSSU077, ACSSU094, 

ACSSU117, ACSSU118, 

ACSSU150, ACSSU155, 

ACSSU175, ACSSU229 

 

Design and Technology  

Processes and Production Skills 

Design and Technology  

Knowledge and Understanding 

This activity provides hands-on engagement 

and skills and aligns with project management, 

design, and production with a strong emphasis 

on safety. 

 

ACTDEP035, ACTDEP036, ACTDEP037, 

ACTDEP038, ACTDEP049, ACTDEP050 

Facilitating discussion surrounding real life 

applications of technology, and the impact of 

cultural, financial, ethical and social factors on 

design can extend the scope of this activity to 

incorporate additional curriculum links. 

 

ACTDEK034, ACTDEK046 

 

If you have any questions regarding this teacher resource, contact the Smart Skills team at 

QSSI@questacon.edu.au, and connect with us on Twitter and Facebook. 
 

If you would like to know more about our teacher professional development opportunities, contact the 

teacher professional development team at teachers@questacon.edu.au. 

mailto:QSSI@questacon.edu.au
mailto:teachers@questacon.edu.au
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Science, technology, engineering and maths (STEM) 
STEM stands for Science, Technology, Engineering and Mathematics. This learning area allows children to 
use science and maths to solve real world problems. In STEM we use an inquiry process, as shown in this 
diagram.   

 

How can I support my child?  

Encourage your child to ask questions. Help them to find a problem they can solve. 

Research the problem. Help them to find out more about it. 

Brainstorm and imagine possible solutions. Help them to write these down, encourage them to draw a 
picture or a diagram of their ideas. 

Create a plan to make one solution. Help them to make their plan, discuss, read through it with them. 

Create a model (prototype) of their solution. Help them to find materials that they need. 

Test and evaluate the model and improve the model as needed. Run through it with them, take photos, 
suggest changes. 

Make sure that there are constraints on the activity. Constraints might be a time limit on how long 
children have to make something, or how much equipment they can use. This will keep the problem to a size 
and scope that children can manage.  

Find simple problems at home that your children can solve. Here are some ideas: 

• The best way to clean the kitchen 
• How to stop animals from coming inside the house 
• How to stop ants and flies from getting into the rubbish bin 
• How to pack the car so that everyone can fit in 
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